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District Profile 

Demographics 
341 S Bellefield Ave 
Pittsburgh, PA 15213-3552 
412-529-3500 
Superintendent: Anthony Hamlet 
Director of Special Education: David May-Stein 

Planning Process 
In April 2017, after nine months of planning and the unprecedented engagement of more than 3,500 
stakeholders, an in-depth data review, and a third-party analysis conducted by the Council of the 
Great City Schools, the Pittsburgh Public Schools (PPS) District (hereinafter referred to as the 
"District") launched the 2017-2022 Strategic Plan: Expect Great Things. The strategic plan outlines 
four long-term outcomes for student proficiency, including the elimination of racial disparity in 
achievement levels of African American students. The plan also has four strategic themes and 18 
initiatives to achieve established District goals.  As the Superintendent and his leadership team 
evaluated the work completed between May 2017 and January 2018, there was a determination to 
strategically and thoughtfully build upon the work of the District’s Strategic Plan and lesson’s 
learned since 2016, to begin the Pennsylvania Department of Education (PDE) comprehensive 
planning process. Over the course of a six-month period, Superintendent Hamlet convened a 
working group that included District staff, parents and representatives from local universities and 
the philanthropic community. In partnership with the National Institute of School Leadership (NISL), 
working group members learned the nine building blocks for a world class education system by 
studying high-performing countries and educational systems within the United States.  The District 
used the knowledge and skills of the working group to conduct research and planning on three areas 
required by the PDE District Improvement Planning process. The group convened ten times and 
after several months aligned their work to focus in the following five areas: 

• Early Childhood Education (PreK) 

• Gifted Education 

• Aligned Instructional Systems 

• New Teacher Induction 

• Job-Embedded Professional Development 
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These five areas were chosen as a result of their impact in improving outcomes for students in 
Pittsburgh while also strengthening systems and structures for teachers and instructional staff. 
Following the same process used for the creation of the District’s Strategic Plan, vision statements 
were drafted and feedback from the community was received in October 2018. Aligned with 
Superintendent Hamlet’s strong belief in transparency and high-quality community engagement, Dr. 
Hamlet and his leadership and engagement team held five community events open to the public and 
six special sessions with high school students, Parent Advisory Council (PAC) members, the 
Pittsburgh Federation of Teachers (PFT), Family and Community Engagement (FACE) staff, 
Principals and Central Office personnel. This engagement effort reached over 600 parents, students, 
teachers, District staff, and community leaders: which included members of the clergy, higher-
education professionals and out of school time partners.  At each State of the District engagement 
session, participants were placed in groups of 5 to 10 people and received a handout with a draft 
abstract of each of the five areas. The draft abstract statements were read out loud and each 
participant had the opportunity to provide their feedback for each of the five areas by answering 
three questions: what resonated with you, what wonderings do you have and what is missing? The 
vision statements for each of the five areas that were developed and used to receive staff and 
community feedback are outlined below. 

Early Childhood Education 

The District is committed to providing students (birth through 8 years of age) with the social-
emotional and academic foundational skills that are necessary for success throughout their 
educational career and life. We recognize that we can’t do this work alone and will need committed 
community partners that can actively support our birth to age 8 efforts and support families within 
the school and broader Pittsburgh community. 

For the District to succeed, we will: 

• Intentionally design learning experiences to ensure that all children are educated to high 
level academic and social emotional standards within a joyful, warm and nurturing 
environment. 

• Ensure social-emotional skills development includes: self-awareness, self-management, 
responsible decision making, relationship skills and social awareness. 

• Ensure academic skills include: literacy skills, math skills, scientific thinking, social studies, 
physical development and the arts. 

• Embrace developmentally appropriate practices, play-based learning, and standards-aligned 
curricula that encourages each child’s natural eagerness to learn. 

• Adopt teaching practices that are grounded in research on how children develop and learn, 
and what is known about effective early childhood education. 



4 

• Expect positive, responsive teacher-child relationships in which each child’s unique style of 
living and learning is respected and fostered. 

• Train teachers to meet children where they are, both as individuals and as part of a group. 

• Help each child meet challenging and achievable learning goals. 

• Partner with parents in support of their child’s health, development and education. 

• Engage community organizations whom are aligned to our beliefs and ensure we have strong 
partnership to support schools and families. 

Gifted Education 

The District is committed to providing all students the opportunity to demonstrate their gifts and 
talents through enriched and accelerated learning. We will ensure that high-quality culturally 
responsive instruction is embedded in our core curriculum. We will equip teachers with the 
necessary tools to identify all learners’ gifts and talents and ensure they can effectively identify 
gifted and talented learners. We expect all teachers to develop high-yield instructional strategies to 
meet the learning needs of students identified as gifted and talented. We will ensure high-quality 
instruction is present every day, in every school, to offer a wide range of ways a child can develop 
personally. Students, staff, and parents will understand the process of gifted and talented 
identification. We expect gifted and talented students to: 

• Develop academically, socially, and emotionally. 

• Recognize the role they play in contributing to their school, community, and global society. 

Aligned Instructional System 

The District is committed to ensuring that all students entering and exiting any District school will 
leave with the same quality education regardless of zip code. Equitable learning for all students will 
occur and serve as the foundation for classroom instruction, with the implementation of culturally 
responsive curriculum, instructional frameworks, and assessments that articulate a sequence of 
learning aligned to grade-level expectations developed by District staff and teachers. The District 
will provide curricular resources and support for all staff to foster a mindset of continuous learning 
and high expectations. We will ensure a variety of ongoing assessments to inform daily instructional 
decisions that appropriately stretch students beyond their current level of performance. Students in 
PreK-12 will engage in learning experiences that reflect high expectations and enable them to 
transfer knowledge and skills to new situations, both locally and globally. Students will learn how to 
apply academic grit to transcend internal and external obstacles in order to reach their highest 
potential. Clear gateways will be established to ensure students are aware of their academic options 
and can embody the academic and socio-emotional intelligence to become college, career and life-
ready. 
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New Teacher Induction 

The District is committed to ensuring all incoming teachers receive effective mentoring, guidance, 
and support through a comprehensive New Teacher Induction (NTI) process. NTI will establish a 
foundation for new teachers to benefit from and contribute to a culture of continuous improvement. 
NTI will consist of both individualized and collaborative learning experiences for teachers, preparing 
them to best meet the diverse academic and social-emotional needs of their students. The NTI 
process will support the District in developing and retaining teachers who are committed to ongoing 
growth, research, and development to ensure that every student in every school, experiences high 
quality instruction every day.  We expect new teachers to: 

• Believe that students of every race, ethnicity, socio-economic status, gender, and ability can 
excel and make continuous academic progress. 

• Understand and implement research-based and culturally-responsive instructional practices 
so that all students can learn. 

• Have a dedicated, well-prepared, and qualified mentor. 

• Have a shared responsibility in their professional learning. 

• Experience professional learning that models effective learning experiences for students. 

• Engage in data-driven and data-informed professional learning experiences. 

• Have site-based and District-based supports that complement one another. 

• Receive the resources to be successful in their roles. 

• Become experienced and effective teachers in the District. 

Job-Embedded Professional Development 

In the District, job-embedded professional development will be an individual and collaborative 
continuous learning process of inquiry, reflection, and action that occurs during the work day with 
the goal of staff improving student outcomes. Job-embedded professional development will equip 
staff with data analysis, academic content, teaching and learning theory, social/emotional 
development, research and evidenced based teaching, learning theory, and cultural competency 
skills to ensure students are college, career and life ready. We expect teachers to: 

• Understand that professional learning is a professional responsibility. 

• Feel empowered to improve their professional practice. 
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• Be engaged in job-embedded professional learning daily. 

• Engage in data informed decision making. 

• Have a deep knowledge of the content they teach and how to teach that content to a range of 
students. 

• Work collaboratively to develop and implement lessons that are responsive to the 
educational needs of their students. 

• Contribute to the improvement of the practice of all members of the school community. 

• Be researchers. 

• Experience high quality coaching and mentoring. 

• Build their leadership capacity through the coaching and mentoring of other teachers. 

In addition to receiving feedback in the areas above, the District regularly receives feedback in 
Career and Technical Education (CTE). CTE programs offer students a chance to earn dual 
enrollment credits and Students Occupationally and Academically Ready SOAR credits at colleges, 
universities and technical/trade schools, as well as cost free workforce certification.  Through the 
engagement with the CTE Local Advisory Committee made up of industry, community leaders, public 
officials, business and post-secondary partners, the District regularly ensures the CTE programs are 
current to meet workforce needs.  Additionally, PPS uses information from Partner4Work our Local 
Workforce Investment Board and other organizations to align our programs with in-demand jobs in 
our region. In 2010, the CTE Regional Plan was approved by PPS Board of Directors. Since its 
adoption, there has been an expansion to meet workforce development needs, prepare students to 
transition to the workforce, and meet career standards for grades K-12 through a comprehensive 
guidance plan. The District has added 4 new “High-Priority Occupations” (HPO) programs and is 
currently exploring creating an early childhood teaching assistant certification program that would 
prepare high school students to serve in early childhood education classrooms. A full list of the 
District's CTE offerings are available at www.pghschools.org/cte.  

Utilizing the information gleaned from the District’s Strategic Plan implementation and engagement 
efforts, the development of new initiatives, the CTE advisory council and the piloting of PDE's 
Essential Practices work across all schools, the District will continue to sustain the positive 
momentum it has built and become a stronger educational system where all children, regardless of 
where they start, will have a successful school experience and be prepared to graduate college, 
career and life-ready. 
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Mission Statement 
 

District Mission 

The Pittsburgh Public Schools will be one of America’s premier school districts, student-focused, 
well-managed, and innovative. 
 
We will hold ourselves accountable for preparing all children to achieve academic excellence and 
strength of character, so that they have the opportunity to succeed in all aspects of life. 

  

 

Vision Statement 
 

Vision 

All students will graduate high school college, career and life-ready prepared to complete a two-or 
four-year college degree or workforce certification.     

Shared Values 
At the Pittsburgh Public Schools, we hold the following beliefs: 

• All children can learn at high levels. 

• Teachers have a profound impact on student development, and should have ample training, 
support and resources. 

• Education begins with a safe and healthy learning environment. 

• Families are an essential part of the educational process. 

• A commitment from the entire community is necessary to build a culture that encourages 
student achievement. 

• Improvement in education is guided by consistent and effective leadership. 

• Central office exists to serve students and schools. 
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Educational Community 
About Pittsburgh Public Schools 

The Pittsburgh Public School (PPS) District is the largest of 43 school districts in Allegheny County 
and second largest in Pennsylvania. The City of Pittsburgh is also the second largest city in 
Pennsylvania and has an estimated 310,000 people. As an urban school district, PPS serves 
approximately 23,331 students in Pre-Kindergarten through Grade 12. Of the District's student body, 
63% are identified as economically disadvantaged. Fifty-three percent of students are African-
American, thirty-three percent are white and fourteen percent are other races.  

Within the student body, 57 countries are represented and students speak 46 different languages. 
The top five languages, other than English, include Spanish, Nepali, Mandarin Chinese, Arabic and 
Russian. The District offers programs and supports to English Learners (ELs) and their families. 
Various ESL (English as a Second Language) instructional models are tailored to meet the English 
language proficiency, and academic needs, of students. These models include newcomer programs, 
sheltered instruction, and co-teaching for ELs. 41 ESL teachers serve ELs in the District’s schools. In 
addition, there are 14 multilingual educational assistants that aid students and families in their 
preferred language and provide instructional support. The District also employs a Translation and 
Interpretation Manager to effectively coordinate the linguistic needs of schools, families, and other 
stakeholders. The District’s "Nine Line" is a voicemail service for families whose dominant language 
isn’t English, and every PPS school has a phone interpretation line for real time family support. Each 
of the ten ESL Regional Centers offer specific programs to meet the needs of their ELs, and they host 
international nights, after school programs, etc. PPS also maintains close partnerships with refugee 
resettlement agencies and other immigrant and international organizations (Somali Bantu 
Community Association, Casa San Jose, JFCS, AJAPO, etc.) Central office enrollment of new ELs, and 
their families, provides an opportunity for a welcoming orientation to the District. 

In addition to 53 brick and mortar schools offering a wide variety of programs and services, the 
District provides an online academy for students in grades 4-12.  Families beginning in kindergarten 
can apply to attend a magnet school in the STEM and STEAM fields, foreign language, International 
Baccalaureate, creative and performing arts and the Montessori method. The District offers 15 full or 
partial magnet programs. Full day pre-kindergarten is offered at 9 centers and over 90 pre-k 
classrooms. Any child who lives in the City of Pittsburgh and is between the ages of three and five 
may enroll in the Early Childhood Education Programs. PPS also offers an Early Head Start Program 
for children ages birth to three. Unique partnerships with organizations such as the Pittsburgh 
Carnegie Science Center, the Children’s Museum of Pittsburgh, Gateway Center for the Arts, and 
many others allow District children to discover and learn more about the world around them.  

For students interested in Career and Technical Education (CTE), the District offers 15 programs 
located in the six comprehensive high schools. These programs are offered in three-period blocks for 
three years, beginning in 10th grade. CTE programs include: Automotive Body Repair, Automotive 
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Technology, Business Administration, Sports & Entertainment, Carpentry, Cosmetology, Culinary 
Arts, Emergency Response Technology, Engineering Technology, Entertainment Technology, Finance 
Technology, Health Careers Technology, Information Technology, Machine Operations, Multimedia 
Production & Coding, Refrigeration, Heating and Ventilation & Air Conditioning (RHVAC).  

In the District students with disabilities can reach their fullest potential through appropriate special 
education supports and services. The District offers three special education centers that provide 
comprehensive support for students and their families. In addition to our special education centers, 
the District offers full inclusion models and regional classrooms. These include: Learning Support, 
Speech and Language Support, Emotional Support Program (regional classrooms), Autistic Support 
(regional classrooms), Multiple Disabilities Support (regional classrooms), Vision Support (regional 
classrooms), Deaf/Hearing Support, City Connections (ages 18–21 at various sites), Start On Success 
(ages 18–21), Community Based Vocational Education (ages 14–21), Travel Instruction. Related 
Services include: Speech and Language, Hearing, Vision, Orientation and Mobility, Occupational 
Therapy, Physical Therapy and Audiology.  

The District has a multi-tiered system of support that includes Positive Behavioral Intervention 
Supports (PBIS), restorative practices and high-functioning Student Assistance Program (SAP) 
support teams in every school. Students are offered the opportunity to take the PSAT exam and SAT 
exam free of charge (PSAT 8 & 10 grade/ SAT 11th grade). Through partnerships with College Board 
students have the opportunity to take practice exams for the SATs and access their scores. Students 
in grades 3-12, with the help of school counselors and at home can learn how to access online 
resources, match their interests to careers, explore colleges and technical schools, search for 
scholarships, even archive important documents such as test scores, letters of recommendation, and 
more. 

The District has a governing board made up of nine elected representatives of Districts within the 
City of Pittsburgh and the Borough of Mt. Oliver. It also serves as the Board for the Pittsburgh-Mt. 
Oliver Intermediate Unit, one of 29 regional Intermediate Units in Pennsylvania established to 
provide such services as Special Education and programs for non-public students. The District's 
general fund budget is 625.1 million.  The District employs approximately 4,000 staff with the 
majority of staff serving in teaching positions (1,985).  

The District is fortunate to have a thriving community with an array of cultural institution including 
the Carnegie Museums of Pittsburgh, a PPG  Zoo and Aquarium, a National Aviary, The Pittsburgh 
Cultural Trust that maintains high-quality Broadway entertainment and the Pittsburgh Symphony 
Orchestra. Pittsburgh is home to three professional sports teams that offer their generosity through 
free tickets, sponsored school events and programming. Of the numerous colleges and universities in 
Pittsburgh and surrounding community, District students can take advantage of hands-on learning, 
after school and summer learning opportunities, scholarships and college tours and visits. 

Students who live in the city and attend Pittsburgh Public Schools from 9th grade on are eligible for 
a Promise scholarship. The Pittsburgh Promise promotes high educational aspirations among urban 
youth, funds scholarships for post-secondary access, and fuels a prepared and diverse regional 
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workforce. Since the Promise began in 2007, over 8,000 students have received scholarships to post-
secondary opportunities.  

The District works in close partnership with over 100 out of school time providers that offer 
programming for students in the areas of Arts and Culture, Career and Employment, Recreation, 
Mentoring and Youth Development, Health and Wellness, Leadership and Character Development, 
Social, Emotional, and Behavioral Strategies, and STEM (Science, Technology, Engineering, and 
Math). In addition to a strong non-profit community, the City of Pittsburgh has a strong 
philanthropic community.  

Committed to understanding how constituents across the District and across all sectors of the 
community feel about the District, Superintendent Hamlet engaged in a Look, Listen and Learn tour 
at the beginning of his tenure. The goal of the engagement effort was to gain insight in three areas 
and receive feedback in person or through an online survey from. The three areas included: 

• What are assets of the District that must be sustained and preserved? 

• What are areas in need of improvement as we look to the future? 

• What programs or solutions do you think should be considered by the District in this 
process? 

At the conclusion of the Look, Listen and Learn tour more than 3,500 constituents were engaged 
across schools and the Pittsburgh community.  At the same time, District leadership conducted an in-
depth analysis of student achievement data and other key indicators focused on the teaching and 
learning environment, These incuded  student suspensions and the identification of gifted students 
and students with disabilities. The Council of the Great City Schools (CGCS) also conducted a third-
party analysis in the following five areas: 

• Organizational Structure and Staffing 

• Curriculum/Instructional Programming and Alignment 

• Budget and Business Services 

• Data, Research, Evaluation and Assessment / Information Technology 

• Disciplinary Procedures and Protocols  

The information gathered through the Look, Listen and Learn tour, the data review and a third party 
analysis yielded the development of the District’s 5-year Strategic Plan; Expect Great Things in April 
2017.   The strategic plan outlines four long-term outcomes: 

• Increase student proficiency in literacy 
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• Increase student proficiency in math 

• Equip all students with skills to succeed in college, career and life 

• Eliminate racial disparity in achievement levels of African American students 

Those four long-term outcomes will be achieved through the following four strategic themes and 18 
strategic initiatives. The recommendations from CGCS and the full strategic plan are available 
www.ppsstrategicplan.org.  

THEME #1: Positive and Supportive School Culture 

Create a positive and supportive school culture. Engage in positive and effective relationships with 
every student, family, community partner and staff member to meet the holistic needs of all 
students. 

• Establish a system-wide Multi-Tiered System of Support (MTSS) process, that includes 
Positive Behavior Interventions and Supports (PBIS) and restorative practices, implemented 
through high-functioning, Student Assistance Program (SAP) teams in every school that are 
equipped to follow the process with fidelity. 

• Develop and communicate clear, consistent, and explicit expectations for staff interactions 
with students and families. 

• Implement a tiered and phased community schools approach. 

• Embed elements of Social-Emotional Learning (SEL) into academic instruction. 

• Develop individual student success plans for all students. 

• Develop effective partnerships among schools, students, families, and community 
organizations, utilizing a research-based framework that fosters collaboration for student 
success. 

THEME #2: Aligned Instructional System 

Meet student needs through a rigorous curriculum and assessment system that is culturally inclusive 
with equitable resources. 

• Develop and design a common curriculum framework. 

• Develop a comprehensive assessment system aligned to grade-level expectations. 

• Implement an instructional system with aligned and equitably distributed resource. 
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THEME #3: Instructional Support for Teachers and Staff 

Advance student outcomes through a system of instructional support that increases teacher 
knowledge and effectiveness. 

• Align instructional support efforts to ensure collaboration between school administrators 
and staff around the school’s professional development focus. 

• Ensure that all professional development for teachers and staff follows research-based and 
culturally relevant practices. 

• Provide differentiated instructional support that is based on data and deployed through 
school-based, District-wide, and online learning opportunities. 

• Ensure that supervisory and support staff who engage in instructional conversations with 
teachers receive differentiated learning opportunities to be effective in their roles. 

THEME #4: High Performance for All Employees 

Attract and attain high-performing staff who hold high expectations for all students. 

• Develop and broaden teacher pipeline and recruitment efforts to yield a diverse, culturally 
competent and effective workforce. 

• Develop a rigorous selection and hiring process that ensures the most effective workforce. 

• Review and modify performance management systems to maximize impact on professional 
growth and student outcomes. 

• Promote retention and reduce negative effect of turnover. 

• Create comprehensive professional learning environments to both facilitate role specific 
learning and to enable employees to grow and develop.  

The District's strategic plan, Expect Great Things is a pure reflection of the Pittsburgh community’s 
feedback and desire to have a strong public school system within the City of Pittsburgh.  

  

Planning Committee 
Name Role 

Angela Allie Administrator : Professional Education 



13 

Anthony  Anderson Administrator  
Carol Barone-Martin Administrator : Professional Education 
Kevin Bivins Administrator : Professional Education 
Pamela Capretta Administrator  
Susan Chersky Administrator  
Theodore Dwyer Administrator  
Melissa Friez Administrator : Professional Education 
Brian Glickman Administrator  
Jamie Griffin Administrator : Professional Education 
Scott Gutowski Administrator  
Anthony Hamlet Administrator  
Robert Harris Administrator  
Kashif Henderson Administrator  
Lynett Hookfin Administrator  
Alison Huguley Administrator : Professional Education 
Minika Jenkins Administrator  
Errika Jones Administrator  
Ronald  Joseph Administrator  
Monica  Lamar Administrator  
David May-Stein Administrator : Professional Education 
Larry Meadows Administrator  
Angela Mike Administrator : Professional Education 
Rodney Necciai Administrator : Professional Education 
Ebony  Pugh Administrator  
Jamilla Rice Administrator : Professional Education 
Kellie Skweres Administrator : Professional Education 
Wayne Walters Administrator : Professional Education 
Kendra Wester Administrator : Professional Education 
Dawn Benaitis Business Representative  
Darnell Head Business Representative : Professional Education 
Molly Hebert Business Representative : Professional Education 
Anna Arlotta-Guerrero Community Representative : Professional 

Education 
Barbara Ann Boss Community Representative  
Sunanna Chand Community Representative  
Sheila Conway Community Representative : Professional 

Education 
Nina Esposito-Visgitis Community Representative  
Tyra Good Community Representative : Professional 
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Education 
William Hileman Community Representative  
Tracy Larson Community Representative  
Holly McCullough Community Representative  
Emily Neff Community Representative  
Jam Sapotichne Community Representative  
Tiffani Simoneaux Community Representative  
Stanley W. Thompson Community Representative  
Jonathan Covel Ed Specialist - Other : Professional Education 
Monika Pugh Ed Specialist - School Counselor : Professional 

Education 
Candice  Echols Elementary School Teacher - Regular Education : 

Professional Education 
Max Reisman Elementary School Teacher - Special Education : 

Professional Education 
Patricia Barbas High School Teacher - Regular Education : 

Professional Education 
Edwina Kinchington High School Teacher - Regular Education : 

Professional Education Special Education 
Lori Geche Middle School Teacher - Regular Education : 

Professional Education 
Janine Kopko Middle School Teacher - Regular Education : 

Professional Education 
Michelle Figlar Parent : Professional Education 
Colleen Young Parent : Professional Education 
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Core Foundations 

Standards 

Mapping and Alignment 

Elementary Education-Primary Level 

Standards Mapping Alignment 
Arts and Humanities Developing Developing 
Career Education and Work Developing Developing 

Civics and Government Developing Needs 
Improvement 

PA Core Standards: English Language Arts Developing Accomplished 
PA Core Standards: Literacy in History/Social 
Studies, Science and Technical Subjects Non Existent Needs 

Improvement 
PA Core Standards: Mathematics Developing Developing 

Economics Developing Needs 
Improvement 

Environment and Ecology Developing Developing 

Family and Consumer Sciences Needs 
Improvement 

Needs 
Improvement 

Geography Developing Developing 
Health, Safety and Physical Education Developing Developing 
History Developing Developing 
Science and Technology and Engineering 
Education 

Needs 
Improvement Not answered 

Alternate Academic Content Standards for Math Developing Accomplished 
Alternate Academic Content Standards for 
Reading Developing Accomplished 

American School Counselor Association for 
Students 

Needs 
Improvement 

Needs 
Improvement 

Early Childhood Education: Infant-
Toddler⟶Second Grade Developing Developing 

English Language Proficiency Non Existent Non Existent 

Interpersonal Skills Non Existent Needs 
Improvement 

School Climate Non Existent Needs 
Improvement 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

Curriculum-embedded tests, student assignments, and lesson plans will need to be 
developed for Social Studies content.  Standards aligned resources are needed for this area 
as well. 
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Elementary Education-Intermediate Level 

Standards Mapping Alignment 
Arts and Humanities Developing Not answered 
Career Education and Work Accomplished Accomplished 

Civics and Government Needs 
Improvement 

Needs 
Improvement 

PA Core Standards: English Language Arts Developing Accomplished 
PA Core Standards: Literacy in History/Social 
Studies, Science and Technical Subjects Non Existent Needs 

Improvement 
PA Core Standards: Mathematics Developing Developing 

Economics Developing Needs 
Improvement 

Environment and Ecology Developing Not answered 
Family and Consumer Sciences Non Existent Non Existent 

Geography Developing Needs 
Improvement 

Health, Safety and Physical Education Developing Developing 

History Developing Needs 
Improvement 

Science and Technology and Engineering 
Education Developing Developing 

Alternate Academic Content Standards for Math Developing Accomplished 
Alternate Academic Content Standards for 
Reading Developing Accomplished 

American School Counselor Association for 
Students 

Needs 
Improvement 

Needs 
Improvement 

English Language Proficiency Non Existent Needs 
Improvement 

Interpersonal Skills Non Existent Needs 
Improvement 

School Climate Non Existent Needs 
Improvement 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

Curriculum-embedded tests, student assignments, and lesson plans will need to be 
developed for Social Studies content.  Standards aligned resources are needed for this area 
as well. 

Middle Level 

Standards Mapping Alignment 
Arts and Humanities Developing Not answered 
Career Education and Work Accomplished Accomplished 
Civics and Government Developing Developing 
PA Core Standards: English Language Arts Developing Developing 
PA Core Standards: Literacy in History/Social Non Existent Needs 
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Studies, Science and Technical Subjects Improvement 
PA Core Standards: Mathematics Developing Developing 
Economics Developing Developing 
Environment and Ecology Developing Developing 
Family and Consumer Sciences Developing Developing 
Geography Developing Developing 
Health, Safety and Physical Education Developing Developing 
History Developing Developing 
Science and Technology and Engineering 
Education Developing Developing 

Alternate Academic Content Standards for Math Developing Accomplished 
Alternate Academic Content Standards for 
Reading Developing Accomplished 

American School Counselor Association for 
Students 

Needs 
Improvement 

Needs 
Improvement 

English Language Proficiency Non Existent Needs 
Improvement 

Interpersonal Skills Non Existent Needs 
Improvement 

School Climate Non Existent Needs 
Improvement 

World Language Developing Developing 
 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

Ideas and concepts are being utilized; however, a clear standard may not be attached. 

High School Level 

Standards Mapping Alignment 
Arts and Humanities Developing Developing 
Career Education and Work Accomplished Accomplished 
Civics and Government Developing Developing 
PA Core Standards: English Language Arts Developing Developing 
PA Core Standards: Literacy in History/Social 
Studies, Science and Technical Subjects Developing Developing 

PA Core Standards: Mathematics Developing Developing 
Economics Developing Developing 
Environment and Ecology Developing Developing 
Family and Consumer Sciences Accomplished Accomplished 
Geography Developing Developing 
Health, Safety and Physical Education Developing Developing 
History Developing Developing 
Science and Technology and Engineering 
Education Developing Developing 

Alternate Academic Content Standards for Math Developing Accomplished 
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Alternate Academic Content Standards for 
Reading Developing Accomplished 

American School Counselor Association for 
Students 

Needs 
Improvement 

Needs 
Improvement 

English Language Proficiency Non Existent Needs 
Improvement 

Interpersonal Skills Non Existent Needs 
Improvement 

School Climate Non Existent Needs 
Improvement 

World Language Developing Developing 
 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

Ideas and concepts are being utilized; however, a clear standard may not be attached. 

Adaptations 

Elementary Education-Primary Level 

Checked answers 
 None. 

Unchecked answers 
 None. 

Elementary Education-Intermediate Level 

Checked answers 
 None. 

Unchecked answers 
 None. 

Middle Level 

Checked answers 
 None. 

Unchecked answers 
 None. 

High School Level 

Checked answers 
 None. 

Unchecked answers 
 None. 
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Explanation for any standards checked:  

This narrative is empty. 

Curriculum 

Planned Instruction 

Elementary Education-Primary Level 

Curriculum Characteristics Status 
Objectives of planned courses, instructional units or 
interdisciplinary studies to be achieved by all students are 
identified for each subject area. 

Developing 

Content, including materials and activities and estimated 
instructional time to be devoted to achieving the academic 
standards are identified. 

Accomplished 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic 
standards are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a 
planned course, instructional unit or interdisciplinary studies are 
identified. 

Developing 

 
Processes used to ensure Accomplishment: 

Curriculum staff worked with teachers and other content area teams to modify lesson 
guides for core courses. Curriculum staff reviewed, revised, and uploaded documents 
submitted by writing teams. In addition to curriculum lesson guides, curriculum handbooks 
and matrices have been established to provide additional guidance to teachers in accessing 
appropriate resources and materials to support the instructional block. Phase two begins in 
April of 2019 to begin writing interdisciplinary units for STEAM Schools. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

This narrative is empty. 

Elementary Education-Intermediate Level 

Curriculum Characteristics Status 
Objectives of planned courses, instructional units or 
interdisciplinary studies to be achieved by all students are 
identified for each subject area. 

Developing 

Content, including materials and activities and estimated 
instructional time to be devoted to achieving the academic 
standards are identified. 

Accomplished 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic Developing 
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standards are identified. 
Procedures for measurement of mastery of the objectives of a 
planned course, instructional unit or interdisciplinary studies are 
identified. 

Developing 

 
Processes used to ensure Accomplishment: 

Curriculum staff worked with teachers and other content area teams to modify lesson 
guides for core courses. Curriculum staff reviewed, revised, and uploaded documents 
submitted by writing teams. In addition to curriculum lesson guides, curriculum handbooks 
and matrices have been established to provide additional guidance to teachers in accessing 
appropriate resources and materials to support the instructional block. Phase two begins in 
April of 2019 to begin writing interdisciplinary units for STEAM Schools. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

This narrative is empty. 

Middle Level 

Curriculum Characteristics Status 
Objectives of planned courses, instructional units or 
interdisciplinary studies to be achieved by all students are 
identified for each subject area. 

Developing 

Content, including materials and activities and estimated 
instructional time to be devoted to achieving the academic 
standards are identified. 

Accomplished 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic 
standards are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a 
planned course, instructional unit or interdisciplinary studies are 
identified. 

Developing 

 
Processes used to ensure Accomplishment: 

Curriculum staff worked with teachers and other content area teams to modify lesson 
guides for core courses. Curriculum staff reviewed, revised, and uploaded documents 
submitted by writing teams. In addition to curriculum lesson guides, curriculum handbooks 
and matrices have been established to provide additional guidance to teachers in accessing 
appropriate resources and materials to support the instructional block. Phase two begins in 
April of 2019 to begin writing interdisciplinary units for STEAM Schools. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

This narrative is empty. 
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High School Level 

Curriculum Characteristics Status 
Objectives of planned courses, instructional units or 
interdisciplinary studies to be achieved by all students are 
identified for each subject area. 

Developing 

Content, including materials and activities and estimated 
instructional time to be devoted to achieving the academic 
standards are identified. 

Accomplished 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic 
standards are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a 
planned course, instructional unit or interdisciplinary studies are 
identified. 

Developing 

 
Processes used to ensure Accomplishment: 

Curriculum staff worked with teachers and other content area teams to modify lesson 
guides for core courses. Curriculum staff reviewed, revised, and uploaded documents 
submitted by writing teams. In addition to curriculum lesson guides, curriculum handbooks 
and matrices have been established to provide additional guidance to teachers in accessing 
appropriate resources and materials to support the instructional block. Phase two begins in 
April of 2019 to begin writing interdisciplinary units for STEAM Schools. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

This narrative is empty. 

Modification and Accommodations 

Explain how planned instruction contains modifications and accommodations that allow all 
students at all mental and physical ability levels to access and master a rigorous standards 
aligned curriculum. 

Pittsburgh Public Schools (PPS) is committed to ensuring all students receive the supports 
and services necessary to access and master a rigorous standards aligned curriculum in the 
least restrictive environment.  At the beginning of the 2017-2018 school year, additional 
supports and staff were added to high schools. This afforded more students with disabilities 
to attend their neighborhood schools.  When adopting new instructional materials, the 
District ensures that the resources adopted include suggestions on how to guide all students 
to access and achieve grade level standards. The use of technology, including programs that 
provide individualized learning paths, have been provided to students in ELA and 
mathematics from kindergarten to 12th grade.    
  
Additionally, all teachers have the opportunity to participate in professional learning 
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communities where they have opportunities to collaborate.  This time is designated for 
teachers to reflect upon their practices and refine instructional techniques to meet the 
needs of all learners.  Professional learning sessions are offered throughout the year 
focusing on a variety of topics including: co-teaching, differentiation, and inclusive 
practices.  All schools utilize a Multi-Tiered System of Support (MTSS) to address students' 
academic and emotional needs.  
  
The Program for Students with Exceptionalities (PSE) is embedded with the Department of 
Curriculum and Instruction.  This ensures collaboration across all disciplines.  The District 
utilizes the expertise of curriculum coaches, behavioral, low incidence, and gifted support 
staff to address the needs of students with various mental and physical abilities.  Through 
the use of the aforementioned supports, this allows all students to receive a meaningful 
educational benefit in least restrictive environment. 

 

 

Instruction 
Instructional Strategies 
Checked Answers 

• Formal classroom observations focused on instruction 
• Walkthroughs targeted on instruction 
• Annual Instructional evaluations 
• Peer evaluation/coaching 
• Instructional Coaching 

Regular Lesson Plan Review 

Checked Answers 
• Not Reviewed 

Unchecked Answers 
• Administrators 
• Building Supervisors 
• Department Supervisors 
• Instructional Coaches 

Provide brief explanation of LEA's process for incorporating selected strategies. 

This narrative is empty. 

Provide brief explanation for strategies not selected and how the LEA plans to address their 
incorporation. 

This narrative is empty. 

Responsiveness to Student Needs 
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Elementary Education-Primary Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 
Implemented in 
less than 50% of 

district 
classrooms 

Flexible instructional time or other schedule-related practices are 
used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Differentiated instruction is used to meet student needs. 
Implemented in 
less than 50% of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the 
needs of gifted students. 

Implemented in 
50% or more of 

district 
classrooms 

 
If necessary, provide further explanation. (Required explanation if column selected was  

When gifted students are identified, school-based strategies are not consistent. We provide 
our gifted students a centralized opportunity to meet their academic needs. We are working 
towards a more streamlined identification process for our students to make sure we are 
providing the necessary services for our students. 

Elementary Education-Intermediate Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 
Implemented in 
less than 50% of 

district 
classrooms 

Flexible instructional time or other schedule-related practices are 
used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Differentiated instruction is used to meet student needs. 
Implemented in 
less than 50% of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the 
needs of gifted students. 

Implemented in 
less than 50% of 

district 
classrooms 

 
If necessary, provide further explanation. (Required explanation if column selected was  

This narrative is empty. 

Middle Level 
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Instructional Practices Status 

Structured grouping practices are used to meet student needs. 
Implemented in 
less than 50% of 

district 
classrooms 

Flexible instructional time or other schedule-related practices are 
used to meet student needs. 

Implemented in 
less than 50% of 

district 
classrooms 

Differentiated instruction is used to meet student needs. 
Implemented in 
less than 50% of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the 
needs of gifted students. 

Implemented in 
less than 50% of 

district 
classrooms 

 
If necessary, provide further explanation. (Required explanation if column selected was  

This narrative is empty. 

High School Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 
Implemented in 
less than 50% of 

district 
classrooms 

Flexible instructional time or other schedule-related practices are 
used to meet student needs. 

Implemented in 
less than 50% of 

district 
classrooms 

Differentiated instruction is used to meet student needs. 
Implemented in 
less than 50% of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the 
needs of gifted students. 

Implemented in 
less than 50% of 

district 
classrooms 

 
If necessary, provide further explanation. (Required explanation if column selected was  

This narrative is empty. 

Recruitment 
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Describe the process you implement to recruit and assign the most effective and highly 
qualified teachers in order to meet the learning needs of students who are below 
proficiency or are at risk of not graduating. 

Pittsburgh Public Schools (PPS) utilizes a variety of resources to recruit the most effective 
and highly qualified teachers in order to meet the learning needs of students. Through 
various pathways such as social media, college fairs, PA Educator and the School District 
University Collaborative (SDUC), the Office of Human Resources (HR) has developed a 
process that broadens the teacher pipeline to yield a diverse, culturally competent, and 
effective workforce. Through the SDUC the HR partners with nine universities across 
Western Pennsylvania to recruit student teachers who have received extensive experience 
working in PPS. Additionally the student teachers from the SDUC have received various PPS 
trainings such as Beyond Diversity to better prepare them for engaging with students in an 
urban setting. 
  
As teachers are recruited to PPS, a rigorous selection and interview process is implemented 
to assign the most effective and qualified teachers to the highest needs schools. Annually 
during the winter/spring the Office of Human Resources implements Teacher Tryout Days. 
Teacher Tryout Days provide an opportunity for candidates to be evaluated for the 
upcoming school year through presentations, mock lessons and panel interviews. During 
the interview process candidates engage with School Administrators, Curriculum Leads, and 
members of the HR team. Candidates yielding the most promise are invited to participate in 
school-based interviews at the highest needs schools. This process allows PPS to extend 
offers for our highest needs schools first and acquire the most qualified teachers as early as 
possible. Furthermore, teacher candidates who accept teaching positions in our highest 
needs schools receive an additional step on the salary schedule for teachers, which yields a 
higher salary than if the teacher candidate was placed in a non-high needs school. 
  
While HR continues in its ongoing efforts to recruit, develop, and retain a diverse workforce, 
the office is in the process of developing a number of promising initiatives.  One of these 
initiative is a pipeline to enable the District’s paraprofessionals to move into teaching 
positions.  The racial composition of the District’s paraprofessionals closely reflects its 
student population (approximately 55% of our paraprofessionals and 53% of our students 
are African-American respectively).  This pipeline initiative will be implemented in two 
phases.  In Phase I, qualified paraprofessionals will be given opportunities to gain training 
and experience while they work as day-to-day substitutes in their buildings, thus increasing 
the amount of instructional time students currently receive in many of our high needs 
schools.  In addition, African-American students will benefit by having respected African-
American adult role models in their classrooms, with whom they have already established 
relationships.  In Phase II, the District will be seeking both internal and external 
partnerships to provide aspiring paraprofessionals with academic and experiential 
opportunities to grow as classroom teachers, obtain instructional certification, and 
ultimately possess the qualifications to produce an increasingly diversified teacher 
workforce.  HR is also partnering with the Teacher Academy Magnet program at Brashear 
High School to create a formal pipeline for PPS students to become future PPS teachers.  
While the benefits of this pipeline program may not be realized for several years, the 
program abounds in opportunity for students of color to become future teachers and 
leaders in the District. 
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Assessments 

Local Graduation Requirements 

Course Completion SY 19/20 SY 20/21 SY 21/22 
Total Courses 26.50   
English 4.00   
Mathematics 4.00   
Social Studies 4.00   
Science 4.00   
Physical Education 2.00   
Health 1.00   
Music, Art, Family & 
Consumer Sciences, 
Career and Technical 
Education 

   

Electives 7.50   
Minimum % Grade 
Required for Credit 
(Numerical Answer) 

60.00   

 

Graduation Requirement Specifics  

We affirm that our entity requires demonstration of proficiency or above in each of the 
following State academic standards: English Language Arts and Mathematics, Science and 
Technology and Environment and Ecology, as determined through any one or a 
combination of the following: Checked answers 

• Completion of secondary level coursework in English Language Arts (Literature), 
Algebra I and Biology in which a student demonstrates proficiency on the associated 
Keystone Exam or related project-based assessment if § 4.4(d)(4) (relating to 
general policies) applies. 

• Locally approved and administered assessments, which shall be independently and 
objectively validated once every 6 years. Local assessments may be designed to 
include a variety of assessment strategies listed in § 4.52(c) and may include the use 
of one or more Keystone Exams. Except for replacement of individual test items that 
have a similar level of difficulty, a new validation is required for any material 
changes to the assessment. Validated local assessments must meet the following 
standards: 

I. Alignment with the following State academic standards: English Language 
Arts (Literature and Composition); Mathematics (Algebra I) and 
Environment and Ecology (Biology). 
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II. Performance level expectations and descriptors that describe the level of 
performance required to achieve proficiency comparable to that used for the 
Keystone Exams. 

III. Administration of the local assessment to all students, as a requirement for 
graduation, except for those exempted by their individualized education 
program under subsection (g), regarding special education students, or 
gifted individualized education plan as provided in § 16.32 (relating to 
GIEP). 

IV. Subject to appropriations provided by law, the cost to validate local 
assessments shall be evenly divided between the school district, AVTS or 
charter school, including a cyber-charter school, and the Department. If the 
Department does not provide sufficient funding to meet its share, local 
assessments submitted for validation shall be deemed valid until a new 
validation is due to the Department. 

V. The Department will establish a list of entities approved to perform 
independent validations of local assessments in consultation with the Local 
Assessment Validation Advisory Committee as provided in § 4.52(f). 

VI. School boards shall only approve assessments that have been determined to 
meet the requirements of this subsection by an approved entity performing 
the independent validation. If a school district, AVTS or charter school, 
including a cyber-charter school, uses a local assessment that has not been 
independently validated, the Secretary will direct the school entity to 
discontinue its use until the local assessment is approved through 
independent validation by an approved entity. 

• Completion of an Advanced Placement exam or International Baccalaureate exam 
that includes academic content comparable to the appropriate Keystone Exam at a 
score established by the Secretary to be comparable to the proficient level on the 
appropriate Keystone Exam. 

Unchecked answers 
• Not Applicable.  Our LEA does not offer High School courses. 

Local Assessments 

Standards WA TD NAT DA PSW Other 
Arts and Humanities       
Career Education and Work   X  X  
Civics and Government       
PA Core Standards: English 
Language Arts   X  X X 
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PA Core Standards: Literacy in 
History/Social Studies, Science 
and Technical Subjects 

      

PA Core Standards: Mathematics   X  X X 
Economics       
Environment and Ecology       
Family and Consumer Sciences       
Geography       
Health, Safety and Physical 
Education       

History       
Science and Technology and 
Engineering Education   X  X X 

World Language       
 

 

 

Methods and Measures 

Summative Assessments 

Summative Assessments EEP EEI ML HS 
PSSA  X X  
Keystone   X X 
PASA  X X X 
PSAT    X 
SAT    X 
 

Benchmark Assessments 

Benchmark Assessments EEP EEI ML HS 
Predictive Benchmark 3-8, Alg, Lit, Bio  X X X 
 

Formative Assessments 

Formative Assessments EEP EEI ML HS 
Quarterly Formative Assessment  X X X 
 

Diagnostic Assessments 

Diagnostic Assessments EEP EEI ML HS 
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Edmentum (Accucess)  X X X 
GRADE   X X 
Dibels  X X  
 

Validation of Implemented Assessments 

Validation Methods EEP EEI ML HS 
External Review  X X X 
Intermediate Unit Review     
LEA Administration Review  X X X 
Building Supervisor Review     
Department Supervisor Review  X X X 
Professional Learning Community Review     
Instructional Coach Review  X X X 
Teacher Peer Review     
 
Provide brief explanation of your process for reviewing assessments. 

2016/2017 Assessment Strategic Plan committee review of assessments and assessment 
platform – by multiple member review panel (curriculum, teacher, and principal 
representation) – establishment of plan for quarterly assessments, and adoption of 
Performance Matters as a testing platform. 
  
2017/2018 Assessment committee (composed of principals, community members, and 
teacher/coaches) – examining the depth and breadth of assessments to identify gaps and 
overlap in existing assessments. 
  
2018/2019 District produced assessments have a psychometric analysis completed in the 
current assessment platform – Items which do not perform as expected based on 
psychometric analysis are provided to curriculum teams for reevaluation and adjustment.  
  
Additionally, the District is building a bias review process for assessment items identified 
through initial statistical examination (differential functioning based on subgroup 
performance) which will be followed by a panel composed of internal and external 
stakeholders. The bias review process will be piloted in the 2019/2020 school year.  
  

Development and Validation of Local Assessments 

If applicable, explain your procedures for developing locally administered assessments and 
how they are independently and objectively validated every six years. 

Locally administered assessments are developed by the curriculum supervisors in core 
content areas (ELA, Math, Sci, Social studies).  During the administration of the assessments, 
teachers and educators provided feedback concerning the items and overall assessments.  
after consultation with the curriculum department, adjustments are made to incorporate 
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their corrections/recommendations. 
These quarterly formative assessments are also evaluated statistically following the 
administration (an integrated function of the assessment platform) and requests for item 
content review are made to the Curriculum supervisors - corrections or adjustments will 
only be made once the curriculum supervisor provides feedback concerning the specific 
question. 

Collection and Dissemination 

Describe your system to collect, analyze and disseminate assessment data efficiently and 
effectively for use by LEA leaders and instructional teams. 

Quarterly District assessments are disseminated to the schools, teachers administer the 
assessment and scan it into Performance Matters through the school copier. The student 
results are available within the system within 30-45 minutes.  External data collection 
systems (Diagnostic and summative assessments) are collected from the vendors included 
in the data warehouse and pushed into the Performance Matters platform.   

 

Data Informed Instruction 

Describe how information from the assessments is used to assist students who have not 
demonstrated achievement of the academic standards at a proficient level or higher. 

The question is focused on Proficient level – which is assigned to the state formative 
assessment.  Since the state does not provide information concerning student performance 
at the standard level this question in the form that they have asked it is not answerable. 
Therefore, the response will be focused on student performance approaching mastery 
(demonstrating mastery based on the preponderance of the evidence for each standard) 
Formative Assessments available through the performance matters platform are 
disaggregated at the student level to identify the student’s performance on standards.  The 
information is available at the individual assessment level and at the overall standard level 
– a teacher, PLC and principal can see how a student is doing across all standards that they 
have been taught and assessed on. Both for the overall standard and for a specific 
assessment.  Using this information teachers and school level PLCs can evaluate the needs of 
the individual students and groups of students based on the student’s demonstrated 
mastery of the specific standards. 
Additional information from summative and diagnostic assessments (which are not 
currently available at the standard level) are included in the platform to provide educators 
additional information for the individual student performance overall. 

Assessment Data Uses 
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Assessment Data Uses EEP EEI ML HS 
Assessment results are reported out by PA 
assessment anchor or standards-aligned learning 
objective. 

 X X X 

Instructional practices are identified that are 
linked to student success in mastering specific PA 
assessment anchors, eligible content or 
standards-aligned learning objectives. 

    

Specific PA assessment anchors, eligible content 
or standards-aligned learning objectives are 
identified for those students who did not 
demonstrate sufficient mastery so that teachers 
can collaboratively create and/or identify 
instructional strategies likely to increase mastery. 

 X X X 

Instructional practices modified or adapted to 
increase student mastery.  X X X 

 
Provide brief explanation of the process for incorporating selected strategies. 

Student level data are available to teachers, coaches and administrators through the 
Performance Matters platform.  These data reflect performance on PA Core standards and 
eligible content for District generated assessments, and historical PSSA and Keystone 
results together with anchor standards are provided for each student as well as 
aggregations for classrooms and schools. 
Throughout the year the Literacy and Math coaches work with teachers on specific 
pedagogical strategies based on demonstrated student gaps in standards.  
Additionally, PLCs work in a continuous improvement cycle to identify and address both 
pedagogical and curricular processes for improving instruction for gaps demonstrated by 
our students in standards on District and diagnostic assessments.  

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

This narrative is empty. 

Distribution of Summative Assessment Results 

Distribution Methods EEP EEI ML HS 
Course Planning Guides     
Directing Public to the PDE & other Test-related 
Websites  X X X 

Individual Meetings  X X X 
Letters to Parents/Guardians  X X X 
Local Media Reports  X X X 
Website  X X X 
Meetings with Community, Families and School 
Board  X X X 

Mass Phone Calls/Emails/Letters     
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Newsletters     
Press Releases  X X X 
School Calendar  X X X 
Student Handbook     
District Accountability Dashboard  X X X 
District Calendar  X X X 
A+ report to the community  X X X 
 
Provide brief explanation of the process for incorporating selected strategies. 

District Website has District assessment results & links for PDE and test related websites, 
instructors have data available for individual meetings with parents during conferences, 
Parents receive the state generated student results from schools, results from the state 
assessment are shared in public board meetings.  
The District has published multiple public facing dashboards with school level information 
(suspension rates, student survey results, attendance information, accountability 
information, etc.). The public facing dashboards includes an accountability dashboard which 
shares District and school results at the overall District/school level and disaggregated by 
student subgroups.  The District has also released a PVAAS dashboard to which provides 
growth information to the public. 
Community partners (A+ schools) releases a report to the community with assessment and 
other school level information for all District schools which mirrors the information 
included in the District dashboards. 

 

Provide brief explanation for strategies not selected and how the LEA plans to address their 
incorporation. 

This narrative is empty. 

Safe and Supportive Schools 

Assisting Struggling Schools 

Describe your entity’s process for assisting schools that either do not meet the annual 
student achievement targets or experience other challenges, which deter student 
attainment of academic standards at a proficient level or higher. 

If your entity has no struggling schools, explain how you will demonstrate continued 
growth in student achievement. 

Pittsburgh Public Schools has established a system-wide Multi-Tiered System of Support 
(MTSS) process, that includes Positive Behavior Interventions and Supports (PBIS) and 
restorative practices, academic interventions behaviorally supports, implemented through 
school level MTSS teams.  IN addition to this, Student Assistance Program (SAP) teams are 
in every school to support the needs of students.  
Core Characteristics of MTSS: 
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Standards aligned instruction: 
 All students receive high quality, research-based instruction in the general education 
standards aligned system. 
Universal screening: 
 All students are screened to determine academic and behavior status against grade-level 
benchmarks. 
Shared ownership:  
All staff (general education teachers, special education teachers, Title I, ESL) assume an 
active role in students’ assessment and instruction in the standards aligned system. 
Tiered Intervention and Service Delivery System: 
 Some students receive increasing intense levels of targeted scientifically, research-based 
interventions. Instruction is differentiated to meet learner needs and consists of: 

-Research-based Interventions: Interventions with proven effectiveness are matched to 
students’ level of need. 

-Flexible grouping: Students move among flexible instructional groups. 

-Fidelity of Implementation: Teachers deliver curriculum and program content and use 
instructional strategies in the same way that they were designed to be used and delivered. 
Data-Based Decision Making: 
 Student performance data is analyzed to guide school decisions on instructional changes, 
choices of interventions, and appropriate rates of progress. 

-Progress Monitoring: Continuous monitoring of student performance and use of data to 
determine intervention effectiveness and drive instructional adjustments, and to 
identify/measure student progress toward instructional and grade-level goals. 

-Benchmark and Outcome Assessment: Student progress is assessed periodically 
throughout the year, and at the end of the year against grade level benchmarks and 
standards. 

-Problem Analysis and Response to Instruction and Intervention: School teams utilize 
review, interview, observation, and evaluation methods in analysis of systematic service 
delivery across instruction, curriculum, environment, and learners. 
Parental Engagement: 
 Parents receive information regarding their child’s needs, including: 

-A description of the specific intervention and who is delivering instruction, 
SAP services are available at all of our schools but particularly well utilized at our high 
needs and struggling schools.  We continue to work with our schools to access a wide-range 
of preventative SAP services in addition to the intensive intervention services afforded to 
our students. 
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Programs, Strategies and Actions 

Programs, Strategies and Actions EEP EEI ML HS 
Biennially Updated and Executed Memorandum of 
Understanding with Local Law Enforcement X X X X 

School-wide Positive Behavioral Programs X X X X 
Conflict Resolution or Dispute Management X X X X 
Peer Helper Programs     
Safety and Violence Prevention Curricula     
Student Codes of Conduct X X X X 
Comprehensive School Safety and Violence 
Prevention Plans X X X X 

Purchase of Security-related Technology X X X X 
Student, Staff and Visitor Identification Systems X X X X 
Placement of School Resource Officers     
Student Assistance Program Teams and Training X X X X 
Counseling Services Available for all Students X X X X 
Internet Web-based System for the Management 
of Student Discipline X X X X 

 
Explanation of strategies not selected and how the LEA plans to address their 
incorporation: 

Peer Helper Programs 
 
Pittsburgh Public Schools does not have a centrally approved Peer Helper Program. 
 However, a number of schools implement this as a strategy for achieving academic, socio-
emotional, and leadership goals with our students.  PPS recognizes that peer culture and 
influence is an important component of the school experience and potentially a critical lever 
for student success and positively shaping the teaching and learning environment.  PPS is 
currently working on implementing social-emotional learning curricula at all schools.  
Safety and Violence Prevention Curricula 
 
Pittsburgh Public Schools has implemented ALICE Active Shooter training in grades Pre-K – 
12 and Safe to Say Something training to students in grades 6-12.  In high schools, we have 
held the Month of Non-Violence in the month of May for high schools.  The month focusses 
on student advocacy around non-violence and student voice.  In addition to this, the District 
leverages and partners with external after-school providers to reinforce violence 
prevention efforts.  In particular, PPS has a long-standing partnership with the Office of 
Juvenile Probation where school-based probation officers are placed in our schools within 
the 6-12 grade band.  This serves as a prevention and intervention strategy that will 
continue.  PPS also works closely with a local partner, the Coalition Against Violence (CAV). 
 CAV is a coalition of non-profit, educational, and government entities that have worked 
extensively to develop a comprehensive plan of violence prevention recommendations and 
strategies (somewhat analogous to a curriculum).  PPS uses this document as a complement 
to our existing efforts and shares it as an additional resource tool for our schools.  We are 
currently jointly planning and convening anti-violence youth summits with CAV in our high 
schools.  Students were trained as peer leaders to be able to facilitate on-going violence 
prevention forums and strategies at their respective schools.  This work is ongoing.  



35 

Placement of School Resource Officers 
 
Pittsburgh Public Schools has s School Safety Department with its own Police Officers and 
School Security personnel.  School police officers are stationed primarily at high schools in 
addition to its Central Office dispatch location.  The Officers are poised to respond to 
relevant crises at all grade configurations.  Please note that while Pittsburgh Public Schools 
has its own Officers, the District's Board policy does not permit its officers to carry firearms. 
 As such, they are not considered School Resource Officers.  Pittsburgh Public Schools will 
continue to assure school safety through its School Officers, however, they will not carry 
firearms.  Pittsburgh Public Schools works closely with the City of Pittsburgh Police 
Department. 

Screening, Evaluating and Programming for Gifted Students 

Describe your entity’s awareness activities conducted annually to inform the public 
of the gifted education services and programs offered (newspaper, student 
handbooks, school website, etc.) 
It is the District’s goal to raise awareness about gifted services and to locate all students 
who are potentially gifted. The District website provides information about gifted services, 
gifted identification process, and parent/guardian resources. The District uses several 
outlets to raise awareness about gifted services which includes: 

• Annually attending parent meetings at private and parochial schools 

• Participating in school level parent and student meetings 

• Publishing material in the magnet school information annual information process 

• Participating in the District’s magnet fair 

• Maintaining a District gifted webpage 

• Letter (one pager) for all elementary schools’ parent resource materials 

• Information at the District-wide back to school event 

• Presentations at community meetings 

  

Describe your entity’s process for locating students who are thought to be gifted and 
may be in need of specially designed instruction (screening). 
The gifted screening process is an in-depth process which requires the input of multiple 
people and departments.  Because so much time and care goes into the review of each 
student's profile, we find that it is best if schools and parents wait at least six (6) weeks 
after the start of the school year to commence a gifted evaluation, as teacher input is highly 
valued during this process. It is difficult for teachers to give valid feedback about students 
they don't know very well. Additionally, we want to be sure that we are using the most up-
to-date data for students; often last year's grades and test scores are truly outdated. Our 
District screening process is conducted throughout the year. School based administration 
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and teachers recommend students for gifted evaluation utilizing the District level and 
school level assessment data, performance assessments, and teacher observations based on 
gifted characteristics and traits. The screening of students is part of the schools MTSS 
process. Schools can recommend students monthly for gifted testing. Parent/guardians are 
also included in the process. Parents/guardians can request for a gifted evaluation if the 
parent/guardian believes there is potential gifted ability for their student. 
  

Describe your entity’s procedures for determining eligibility (through multiple 
criteria) and need (based on academic strength) for potentially mentally gifted 
students (evaluation). 
The Gifted Multidisciplinary Team (GDMT) continually reviews and evaluates tools, 
methods, and procedures for screening and identifying students demonstrating a need for 
gifted services in accordance to the guidelines set forth in Chapter 16.  The process includes 
input from psychologist, teachers, counselor/social-workers, parents/guardians, and 
student performance. The gifted evaluation process includes the use of multiple criteria that 
is indicative of giftedness, which includes, but is not limited to: 

• Intellectual ability: The team reviews intellectual data in three main areas to see if a 
student is demonstrating potential giftedness in one of the main areas. Intellectual 
ability is considered in conjunction with other multiple criteria and is not the sole 
determining factor for giftedness. The three main areas are a student’s full scale IQ 
(FSIQ), General Ability Index (GAI), or the Non-Verbal index (NVI). In addition, the 
team review sub-score areas of the IQ test to look for any discrepancies for masking 
factors and potential twice-exceptional students. 

• Achievement: The review of student assessment data (national, state, and local), 
grades, performance materials (portfolio). 

• Rate of Acquisition and Retention: The review of student learning and performance 
overtime. The data is collected through diagnostic assessments provided throughout 
the year, teacher observations, and other District/ school level assessments. 

• Gifted Characteristics and Traits: Teachers and parent/guardians provide 
observational information of their student using culturally relevant gifted 
characteristic and traits checklist.  

• Early skill development: Observation and data collection of student skills and ability 
pre-activity, during, and after. 

• Intervening Factors: 

Kinship Care* Foster Care 
Transient** Incarcerated Parents 
Homeless Lives in High Risk Neighborhood *** 
Free/reduced lunch ESL or former ESL student 
Speech Impairment Autism 
Hearing Impairment Emotional Support 
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Learning Disability ADHD 
*In the care of family members other than the parents. 
**The student has either been in several schools over the past several/current year(s), 
and/or moving from various places of home stay over the past several/current year(s). 
***The student may experience violence, live an area recognized as a food desert, live in an 
area with high rates of income housing, lack of utilities, lack of community 
resources/centers. 
  

Describe the gifted programs* being offered that provide opportunities for 
acceleration, enrichment or both. *The word "programs" refers to the continuum of 
services, not one particular option. 
The Pittsburgh Public School District provides various forms of gifted services to provide 
opportunity for acceleration, enrichment, or both. Students identified as in K-8 either attend 
the Gifted Center once a week or receive gifted services at their home school through our 
on-sight gifted model. Students in grades 9-12 receive services at their home school by 
enrolling in CAS (honors courses), AP, IBDP, and/or College in High Schools courses. In 
addition to the service models and courses provided students receive individualized 
specially designed instruction to meet their academic learning needs. These services 
include, but are not limited to: 

• Standards based differentiated instruction (looping method) 

• Self-Designed or Independent Study 

• Above Grade-Level Texts 

• Mentorships/Apprenticeships 

• Pull-out, Small Group Instruction 

• Grouping with other High-Achieving Students 

• In-Class Acceleration or Compaction 

• Grade Acceleration 

• Content Acceleration 

• Differentiated Assignments 

• Real-world performance assessments 

• Self-Selected Projects 

• Mentoring 

The Pittsburgh Gifted Center 
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The elementary gifted support program provides opportunities for students to enhance 
their individual strengths and interests with specially designed activities and enrichment 
experiences. Students meet one day a week at the Pittsburgh Gifted Center at Greenway 
where they participate in accelerated, hands-on- courses.  When not attending the Center, 
the needs of gifted students are met at their home schools.  Students who attend the Gifted 
Center enroll in a variety of courses in the humanities, math, and/or science content areas.  
All courses focus on process skills which include problem-solving, self-directed learning, 
interaction, creative thinking, higher-level thinking, and decision-making.  Technology 
instruction is a major focus at the Center and is infused in all curricula.  The Gifted Center 
curriculum allows students the opportunity to complete hands-on, independent projects 
that match their interests.  Students at the K-6 level are enrolled in one course that lasts all 
year and two additional semester-long courses.  Students attending the middle school enroll 
in three classes each semester for a total of six different courses each year.  Course offerings 
typically change each year and focus on the project-based, real world applications of each 
subject area. 
 
On-site Gifted Support 
 
Pittsburgh Public Schools has also implemented an on-site gifted support program which 
offers students differentiated, accelerated instruction at their home school five days a 
week.  On-site gifted teachers provide both pull-out instruction as well as push-in services 
to the regular classroom to offer differentiated instruction to gifted students on a daily 
basis.  A true inclusion model, on-site gifted teachers also work closely with school 
personnel, parents and community members to identify students with a profile that 
strongly indicates gifted ability. 
 
Centers for Advanced Study (CAS) 
 
 
CAS courses are high school honors courses that are high-level, enriched and accelerated 
courses that follow the Purdue Three-Stage model and create opportunities for student-led 
inquiry, deep investigation of interest-based topics, and collaborative long-term projects.  
CAS courses are awarded an additional .5 weight to account for the added rigor that is 
infused into the curriculum. All gifted students are supported by a school-based CAS 
facilitator who acts as a mentor and manages a student's Gifted Individualized Education 
Plan (GIEP). The CAS program provides for enriched and specially-designed instruction in 
the following ways: 

• An inquiry/problem-solving approach to learning; 

• Externships, apprenticeships, academic competitions, and independent studies; 

• Individually-designed Long-Term Projects supported by teacher, community and/or 
university mentors; 
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• Grouping with other high-achieving students 

• In-class acceleration or compaction 

• Above Grade-Level Texts 

• Program Facilitator(s) at each site 

Advanced Placement, International Baccalaureate Program, and College in High 
School Courses 
 
Pittsburgh Public School students have the opportunity to participate in college level 
courses during the school day. Students at our IB school, Obama Academy, are enrolled in 
the International Baccalaureate Diploma Program courses where students have the 
opportunity to earn college credit by taking the IB exam. In our comprehensive high 
schools, students have the opportunity to enroll in Advanced Placement courses and 
students can potentially earn college credit by taking the AP exam in May. Many of our 
College in High School courses are offered through the University of Pittsburgh and the 
Community College of Allegheny County. Students enrolled in the courses take the courses 
in their school building and engage in approved college curriculum. 
  

Developmental Services 

Developmental Services EEP EEI ML HS 
Academic Counseling X X X X 
Attendance Monitoring X X X X 
Behavior Management Programs X X X X 
Bullying Prevention X X X X 
Career Awareness X X X X 
Career Development/Planning  X X X 
Coaching/Mentoring  X X X 
Compliance with Health Requirements –i.e., 
Immunization X X X X 

Emergency and Disaster Preparedness X X X X 
Guidance Curriculum X X X X 
Health and Wellness Curriculum X X X X 
Health Screenings X X X X 
Individual Student Planning X X X X 
Nutrition X X X X 
Orientation/Transition X X X X 
RTII/MTSS X X X X 
Wellness/Health Appraisal X X X X 
 
Explanation of developmental services: 
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Academic Counseling: 
 Pittsburgh Public Schools offers academic counseling at all grade levels. 
Attendance Monitoring: 
 PPS has developed new user-friendly attendance reports to enable schools to more 
effectively monitor attendance in real time and design appropriate interventions.  This 
report also provides District leaders critical information for analyzing attendance trends by 
school and District-wide as well as for providing school-based support.  There are four 
central office attendance clerks that generate legal notices for students in violation of the 
attendance policy.  
Behavior Management Programs: 
 PPS uses Positive Behavior Interventions and Supports in all schools to teach and reinforce 
expected student behaviors.  .  For students with disabilities, individual behavior plans are 
followed as part of their Individualized Education Plan. 
Bullying Prevention: 
 The Teaching and Learning Environment team worked with Counselors, Principals, 
Parents, and community advocates to develop a Bullying Prevention toolkit for teachers and 
parents.  This involved an extensive internal and public awareness campaign. 
Comprehensive, user-friendly forms were developed and posted on our website to ensure 
accessibility.  Professional development was also provided and is on-going to help school 
officials and parents recognize bullying and initiate the District's process for investigating 
and addressing instances of bullying and harassment. 
Career Awareness: 
 Beginning in the Elementary grades throughout 12th grade, our students explore, 
experience and navigate college, career and life ready opportunities.   In addition to this, we 
have implemented Naviance in grades 3-12 to further enhance career awareness and 
planning.  Naviance is a comprehensive college and career readiness solution that helps 
districts and schools align student strengths and interests to postsecondary goals, 
improving student outcomes and connecting learning to life.  
Career Development/Planning: 
 Starting with our "Be A Middle School Mentor" program for students in the 6th grade, and 
continuing through High School, our mentors, counselors, and teachers help students to 
create explicit, long-term career goals and plans. This work is strengthened by using 
Naviance as a tool in grades 3-12 and several college fairs for students in grades 11-12.  The 
Pittsburgh Public Schools (PPS) Career and Technical Education Division (CTE) offers the 
following programs: Automotive Repair; Automotive Technology; Business Administration; 
Carpentry; Cosmetology; Culinary Arts; Engineering; Finance; Heating, Ventilation and Air 
Conditioning, Information Technology; Machine Operations; Multimedia Productions and 
Coding; and, Health Technology.  CTE also utilizes Naviance for career planning.  
Coaching/Mentoring: 
 Pittsburgh Public Schools offers direct mentoring to students beginning in 3rd grade 
through partnerships with Community Based Organizations like Reading is Fundamental, 
the United Way of Allegheny County, Big Brothers Big Sisters, and our own We Promise 
program. 
Compliance with Health Requirements: 
 Health Services provides guidance to School Nurses in supporting schools to help them 
meet state health requirements such as relevant immunizations.  Health Services also 
compiles information to prepare relevant state reports. Every school in the district has a 
nurse on staff.  We also have a district physician and dentist.  
Emergency and Disaster Preparedness: 
 Each school is required to develop an emergency/disaster plan each year for multiple 
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scenarios.  A cross-functional Central Office planning team meets regularly to proactively 
plan and monitor the District's Emergency and Disaster Preparedness processes and 
protocols as well as the implementation of these efforts.  A crisis team also meets and 
deploys when crisis occurs and debriefs at the end of each event.  
Guidance Curriculum:  
Beginning in the kindergarten, our Social Workers and Counselors begin to work with 
students to create explicit, long-term career goals and plans. This work is strengthened by 
using Naviance as a tool in grades 3-12 and several college fairs for students in grades 11-
12.  The Pittsburgh Public Schools (PPS) Career and Technical Education Division (CTE) 
offers the following programs: Automotive Repair; Automotive Technology; Business 
Administration; Carpentry; Cosmetology; Culinary Arts; Engineering; Finance; Heating, 
Ventilation and Air Conditioning, Information Technology; Machine Operations; Multimedia 
Productions and Coding; and, Health Technology.  CTE also utilizes Naviance for career 
planning.  Students in grades Pre-K-2 goal set prior to the use of Naviance.  
Health and Wellness Curriculum: 
 Each student in grades K through 12 has the opportunity to take part in Health and Physical 
Education classes. 
Health Screenings: 
  Health Services assures all PPS students have the necessary health screenings to attend 
school.  PPS offers free physicals at its schools for all student athletes beginning in Middle 
School in alignment with the state's PIAA (Pennsylvania Interscholastic Association) 
guidelines.  PPS also offers dental screenings to students in grades K-12 and dental 
education.  Allegheny County Health Department provides sealants to students in need.  Our 
nurses complete vision, hearing, BMI, scoliosis screenings.  
Individual Student Planning: 
 Teachers and grade level teams are expected to meet with parents throughout the school 
year to develop and shape plans for each student.  Naviance allows students to set goals and 
access supports.  
Nutrition: 
 Our Food Service department works collaboratively with several departments in the 
district to ensure that our students are not only eating healthy foods, but also that they 
understand how to make healthy dietary choices.  PPS is fortunate to have a full-time 
Nutritionist on staff.  Recently, PPS approved for all students to receive breakfast and lunch 
regardless of income to help remove barriers for students receiving meals.  PPS has a 
partnership with Children’s Hospital of Pittsburgh.  Children's Hospital provides assistance 
to create environments that promote nutritious eating and physical activity using the 
country's largest school-based childhood obesity prevention initiative, the Healthy Schools 
Program.  The hospital also provides ongoing professional development for counselors, 
social workers and nurses.  
Wellness/Health Appraisal: 
 Each school has a full-time nurse on staff in order to help with health and wellness 
appraisal of students and manage chronic illnesses.  

Diagnostic, Intervention and Referral Services 

Diagnostic, Intervention and Referral Services EEP EEI ML HS 
Accommodations and Modifications X X X X 
Administration of Medication X X X X 
Assessment of Academic Skills/Aptitude for X X X X 

https://schools.healthiergeneration.org/
https://schools.healthiergeneration.org/
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Learning 
Assessment/Progress Monitoring X X X X 
Casework X X X X 
Crisis Response/Management/Intervention X X X X 
Individual Counseling X X X X 
Intervention for Actual or Potential Health 
Problems X X X X 

Placement into Appropriate Programs X X X X 
Small Group Counseling-Coping with life 
situations X X X X 

Small Group Counseling-Educational planning X X X X 
Small Group Counseling-Personal and Social 
Development X X X X 

Special Education Evaluation X X X X 
Student Assistance Program X X X X 
 
Explanation of diagnostic, intervention and referral services: 

Explanation of Diagnostic, Intervention and Referral Services: 
Accommodations and Modifications: 
 All students identified as having exceptional needs have an IEP or a GIEP and modification 
are made based on the recommendations of the IEP team.  504 plans are also used for 
students requiring additional support.  
Administration of Medication: 
 The District assures the necessary nursing coverage to administer medications for all 
students requiring medications during the day.  Specifically, PPS School Nurses and 
contracted licensed medical professionals travel to school sites to assure coverage at 
designated times.  Please note that PPS is responsible for coverage at private and parochial 
schools in addition to servicing PPS schools. 
Assessment of Academic Skills/Aptitude for Learning: 
 Beginning in Kindergarten and throughout all grades, a variety of assessments are used to 
assess students’ academic skill level in multiple subject areas.  Instruction is differentiated 
and services are provided accordingly to address students’ cognitive and behavioral needs 
toward assuring maximum learning. 
Assessment/Progress Monitoring: 
 Our Research, Assessment, and Accountability department collaborates with many teams 
(both school-based and centrally) to ensure that the academic progress of all students is 
monitored. 
Casework: 
 Each Social Worker has a caseload of students in their school and a record of interventions 
for each student. 
Crisis Response/Management/Intervention: 
 PPS has a cross-functional Central Office team that develops protocols for ensuring 
maximum safety of students and school staff during a crisis.  Each school develops a school 
safety plan that is reviewed by key Central Office staff.  Also, our Director of Student 
Support plays an important role in leveraging support to schools (i.e. additional behavioral 
health services for students and staff who have experienced trauma) in the event of a crisis. 
 The district maintains a flip chart that is utilized in crisis situations, trains all employees 
and students on ALICE Active Shooting and trains students in grades 6-12 in Safe to Say 
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Something.  
Individual Counseling: 
 Each Counselor or Social Worker is expected to meet with students regularly to assess the 
possible need for individual counseling and provide it accordingly.  We also have an 
extensive partnership with Allegheny County Department of Human Services who provides 
school-based prevention and intervention services through non-profit agencies (including 
mental health providers) to offer individual counseling among other services for students in 
need. 
Intervention for Actual or Potential Health Problems: 
 Each school has a full-time nurse on staff in order to help with health and wellness 
appraisal and intervention of students and chronic illness. 
Placement into Appropriate Programs: 
 We partner with multiple service providers locally to place students into appropriate 
programs in order to support their socio-emotional and academic needs.  As noted above, a 
variety of assessments are used to identify individual academic skill level of students.  This 
process also helps assure the placement of students into appropriate programs. 
Small Group Counseling-Coping with life situations: 
 Developmental Advisors, Counselors, and Social Workers are all encouraged to work with 
students in small groups to discuss ways to cope with difficult life situations.   The 
partnership PPS has with the Allegheny County Department of Education is also leveraged 
here as prevention providers run small groups during the school day. 
Small Group Counseling-Educational planning: 
School staff meet in small groups of students to discuss educational goals. 
Small Group Counseling-Personal and Social Development 
: Many of our Community Based Organizations and after-school providers work with 
students in small groups to focus on personal and social development. This extends and 
enhances the services provided by the District. 
Special Education Evaluation: 
 As students are identified (by parent, teacher, counselor, social worker, or other relevant 
school staff) for the possibility of needing special education services, they are tested with 
parent consent.  For those identified as requiring special education services, an IEP 
(Individualized Education Plan) team is convened to develop an individual student IEP.  PPS 
follows a policy that students are first placed in a least restrictive environment unless their 
disability/disabilities dictate the need for varying levels of a more restricted environment.  
There is a detailed process including appropriate documentation and evidence collection 
for making this determination. 
Student Assistance Program: 
 Each school is required to have a Student Assistance Program (SAP) and a corresponding 
team which meets regularly to discuss ways to support individual students and/or groups 
of students regarding the socio-emotional and academic needs.  As noted above, PPS has an 
extensive partnership with the Allegheny County Department of Human Services, which 
provides in-kind prevention and intervention services through non-profit agencies and 
mental health providers within each of our schools.  These services are delivered through 
our SAP program. 

Consultation and Coordination Services 

Consultation and Coordination Services EEP EEI ML HS 
Alternative Education   X X 
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Case and Care Management X X X X 
Community Liaison X X X X 
Community Services Coordination (Internal or 
External) X X X X 

Coordinate Plans X X X X 
Coordination with Families (Learning or 
Behavioral) X X X X 

Home/Family Communication X X X X 
Managing Chronic Health Problems X X X X 
Managing IEP and 504 Plans X X X X 
Referral to Community Agencies X X X X 
Staff Development X X X X 
Strengthening Relationships  Between School 
Personnel, Parents and Communities X X X X 

System Support  X X X X 
Truancy Coordination X X X X 
 
Explanation of consultation and coordination services: 

Explanation of Consultation and Coordination Services: 
Alternative Education: 
 PPS offers comprehensive full-day alternative education programming for 6-12 students.  
An uninterrupted district curriculum affords for a smooth transition to and from our 
alternative education programs.  The programs are for serious violations of the Pittsburgh 
Public Schools Code of Student Conduct (weapons, drugs, and assaults), chronic disruptive 
behavior, and academic remediation (overage middle school program and high school 
credit recover) 
Case and Care Management: 
 District staff manage caseloads of students and we also partner with many outside 
providers through the District’s extensive partnership with Allegheny County Department 
of Human Services in order to address the individual social-emotional needs of students. 
Community Liaison: 
 Each school has a designated Family and Community Engagement coordinator to act as a 
community liaison. 
Community Services Coordination (Internal or External): 
 There is a centrally staffed Director of Student Support who is responsible for coordinating 
school-based community services.  PSS also has an Afterschool Program Manager who 
coordinates out-of-school time community services for PPS students. 
Coordinate Plans: 
 There is a centrally staffed Director of Student Support who is responsible for coordinating 
community services and for liaising between organizations to ensure coordination of plans.  
The Coordinator of Out-of-School Time oversees the review of logic model plans from 
individual Afterschool providers to coordinate and connect with individual schools 
regarding their needs for specific program services. 
Coordination with Families (Learning or Behavioral): 
 The district partners with Allegheny County Department of Human Services and many 
mental health providers to coordinate supports and services with families. 
Home/Family Communication: 
 The district partners with Allegheny County Department of Human Services and many 
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mental health providers to coordinate supports and services with families. 
Managing Chronic Health Problems: 
 Each school has a nurse to help students manage chronic health problems.  We also train 
Counselors and Social Workers and partner with several community-based organizations to 
assist students who need to miss school regularly due to chronic health problems. 
Managing IEP and 504 Plans: 
 Our Special Education Department and Counselors and Social Workers collaborate to 
ensure that all students with an IEP or 504 plan have their accommodations and 
modification needs met.  Our Director of Student Support of Guidance provides Central 
Office oversight for behavioral 504 plans while our Director of Health Services provides 
oversight for medical 504 plans. 
Referral to Community Agencies: 
 Each school has at least one contracted community agency with whom they work to refer 
students with specific needs.   
Staff Development: 
 The District sponsors in-service days throughout the year for its school-based professional 
groups (Social Workers, Counselors, Developmental Advisors, Teachers, Principals, Nurses, 
and others).  In particular, as it relates to Consultation and Coordination Services, 
Counselors, Social Workers, and Developmental Advisors also seek out Professional 
Development beyond the PD convened for them by Central Office.  PPS has a partnership 
with Children’s Hospital of Pittsburgh.  The hospital also provides ongoing professional 
development for counselors, social workers and nurses.  
Strengthening Relationships Between School Personnel, Parents and Communities: 
 Each school has a designated Family and Community Engagement Coordinators to act as a 
family and community liaison.  It is also a focal point of the District’s Whole Child Whole 
Community Plan, which outlines our Superintendent’s priorities and corresponding support 
for PPS. 
System Support: 
 There are 3 Central Office roles specifically designed to offer system level support to 
school-based staff. 
Truancy Coordination: 
 The district goes above and beyond legal requirements with regards to truancy. We send 
attendance letters to homes on the first, second, and third day of unexcused absences and 
require that all school-based staff familiarize themselves with the attendance reports 
available in real time to all personnel.  These letters are generated by Attendance 
Assistants.  We also invite families to attend a Student Attendance Improvement Conference 
to set attendance goals and expectations.  Updates to the PPS Code of Student Conduct also 
require the development of truancy elimination plans for students and families to identify 
root causes of truancy and develop a plan for addressing jointly with families.  The school 
can also utilize the district magistrate office to file truancy charges.  

Communication of Educational Opportunities 

Communication of Educational Opportunities EEP EEI ML HS 
Course Planning Guides X X X X 
Directing Public to the PDE & Test-related 
Websites X X X X 

Individual Meetings X X X X 
Letters to Parents/Guardians X X X X 
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Local Media Reports X X X X 
Website X X X X 
Meetings with Community, Families and Board of 
Directors X X X X 

Mass Phone Calls/Emails/Letters X X X X 
Newsletters X X X X 
Press Releases X X X X 
School Calendar X X X X 
Student Handbook X X X X 
 

Communication of Student Health Needs 

Communication of Student Health Needs EEP EEI ML HS 
Individual Meetings X X X X 
Individual Screening Results X X X X 
Letters to Parents/Guardians   X X X X 
Website X X X X 
Meetings with Community, Families and Board of 
Directors X X X X 

Newsletters X X X X 
School Calendar X X X X 
Student Handbook X X X X 
 

Frequency of Communication 
Elementary Education - Primary Level 

• Quarterly 

Elementary Education - Intermediate Level 

• Quarterly 

Middle Level 

• Quarterly 

High School Level 

• Quarterly 

Collaboration for Interventions 

Describe the collaboration between classroom teachers and individuals providing 
interventions regarding differing student needs and academic progress. 
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Collaboration between classroom teachers and individuals occurs through structured 
teaming that takes place at individual schools as well as through 1:1 interaction of 
classroom teachers with the school's social worker.  The school social worker is consistently 
the designated person with responsibility for coordinating and working directly with 
teachers regarding students' socio-emotional needs and relevant interventions.  Student 
Assistance Program teams meet 1-2 times per month.  This involves an interdisciplinary 
approach, whereby key staff that interact with individual students and have relevant data 
for surfacing individual needs of students meet to discuss and identify issues to be 
addressed and interventions to be implemented with specific students.  The social worker 
serves in a facilitating and coordinating role.  There are also other school-based teams that 
meet to assure proactive communication about students whereby timely interventions can 
be developed and put into place.  For example, there are career ladder positions in some of 
our high schools to support a planning and advising structure, the Promise Readiness Corps, 
which is geared to provide focused support and attention to 9th grade students to assist 
them in graduating high school and enrolling in postsecondary education.  The District's 
unique scholarship program, The Pittsburgh Promise, guarantees up to $40,000 for every 
graduating PPS student who attains a 2.5 and 90% as well as meet behavioral conduct 
standards.  Accordingly, we have various structures, such as the PRC, and other initiatives to 
position our students to take advantage of this tremendous scholarship opportunity and 
ultimately achieve postsecondary success.  
Regarding interventions for academic progress, also note that the principal, as instructional 
leader, works directly with teachers about the interventions they have planning for assuring 
academic progress of each of their students.  This is particularly the case at the elementary 
school level. 
  

Community Coordination 

Describe how you accomplish coordination with community operated infant and toddler 
centers, as well as preschool early intervention programs. In addition, describe the 
community coordination with the following before or after school programs and services 
for all grade levels, including pre-kindergarten, if offered, through grade 12. 

1. Child care 
2. After school programs 
3. Youth workforce development programs 
4. Tutoring 

Pittsburgh Public Schools is an Early Head Start and Head Start grantee.  In addition, 
we receive PA Pre-K Counts and Head Start Supplemental Assistance Program funds.  In 
total, we serve over 2,000 children from 0-5 years of age.  These children are either served 
through home visiting, in classrooms in the Pittsburgh Public School buildings or in high 
quality (STAR 3 or 4) child care agencies.  PPS has formal contracts with these child care 
agencies and provides coaching, professional development, curriculum, support and 
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financial incentives to these agencies. 
PPS is also the Mutually Agreed Upon Written Arrangement (MAWA) holder for the city of 
Pittsburgh.  The MAWA mandates that we serve all the children with special needs that are 
3 or 4 years old in the city.  These children are served in Pittsburgh Public Schools Pre-K 
classrooms, in any child care center (currently we serve children in 200 community child 
care classrooms across the city) or even at home.  The broad reach that we have enables us 
to interact with many child care providers. This interaction incudes sharing information 
about kindergarten registration and transition as well as opportunities for families and 
children.  In recent years we have arranged opportunities for child care providers to meet 
the principals of the elementary schools in their neighborhoods. PPS works very closely 
with the Alliance for Infants and Toddlers to transition children with special needs into Pre-
K. 
In addition, PPS works hard to support child care centers throughout the city by 
participating in many local community and city-wide task forces. These include: The 
Mayor's Early Childhood Education Task Force, the Homewood Children's Village, Home 
Visiting Network; The Homeless Education Fund, One Northside, Local Interagency 
Coordinating Council, Healthy Start, the United Way Literacy Task Force, Pittsburgh and 
Allegheny County Together (PACT) Head Start collaboration, Hi5 Transition 
Committee and Trying Together. 
Regarding coordination for afterschool programs, youth workforce development programs, 
and tutoring, PPS received grant funding in 2009 to develop a district-wide process for 
maximizing the resources available to support our students in a coordinated way.  The goal 
is to minimize District and non-profit agencies working in silos to working in an integrated 
approach as true partners that in many instances appears seamless to our students and 
their families.  Our centralized process also streamlines and minimizes the impact on our 
individual schools for managing the logistical requirements necessary for partners to 
volunteer and serve PPS students.  For example, Central Office coordinates directly with 
agency providers regarding Child Abuse and FBI Clearances.  We also work with the Legal 
Department to develop individual Memorandums of Understanding.  This centralized 
process oversees and manages coordination of providers of varying afterschool program 
types, which encompasses a program focus ranging from tutoring, to college and career 
readiness, to leadership development to youth workforce development programming. 
  

 

Preschool Agency Coordination 

Explain how the LEA coordinates with agencies that serve preschool age children with 
disabilities. 

1. Address coordination activities designed to identify and serve children with 
disabilities and the supports and accommodations available to ensure both physical 
and programmatic access. 
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2. Address pre-kindergarten programs operated directly by the LEA and those 
operated by community agencies under contract from the LEA. 

3. Describe how the LEA provides for a smooth transition from the home setting and 
any early childhood care or educational setting the students attend, to the school 
setting. 

1. PPS Early Intervention Program (EI) develops an Interagency Coordination Plan annually 
with Allegheny County Human Services to ensure the following coordination takes place: 
transition for infant/toddlers from home services, Child Find, inclusionary practices, family 
involvement and policy and procedure implementation. The Alliance for Infants and 
Toddlers provides service coordination and PPS EI provides service implementation. 
PPS EI is formally audited every three years to assure that supports and accommodations 
are available to ensure both physical and programmatic access, as well as program fidelity 
and timeline compliance for IEP development and implementation.  The program is also 
assessed quarterly via the State's data system (PELICAN). 
2. PPS operates 83 classrooms in district buildings and 4 reverse inclusion classrooms 
(these classrooms maintain a ratio of 50% children with disabilities and 50% typically 
developing peers). In addition, PPS has formal partnerships/contracts with child care 
agencies at 23 different locations throughout the city of Pittsburgh.  
3. PPS works with Hi5 to create a smooth transition plan for children entering Kindergarten. 
For children attending the PPS Early Childhood classrooms, there is a series of meetings 
with parents to help them to prepare for the transition to Kindergarten.  The children also 
get an opportunity to visit a Kindergarten. At the end of the year the children receive 
materials to use to continue learning throughout the summer. Over the years we have 
offered a variety of kindergarten transition programs and last summer we were able to offer 
Little Dreamers, a 6-week summer program for rising Kindergarten students.   Kindergarten 
teachers in the district get a letter about each individual child that was enrolled in the 
district’s early childhood program to inform them about the child’s strengths and what they 
need educationally and behaviorally.   
In addition, our child care partners are having similar parent meetings to talk about 
transition.  Our Partnership Coordinator is facilitating meetings between the child care 
providers and the principals from the neighborhood schools to help to develop a 
relationship. We have put a strong emphasis on early enrollment for Kindergarten. For EI 
students, transition occurs between the EI program and PPS Program for Special Education 
(PSE). EI and PSE meet in January to review the information on the children that are 
transitioning to Kindergarten.  The PSE psychologist coordinates with the EI psychologist 
for any additional testing that is needed.  Parent transition informational meetings are held 
in February to discuss placement options.  Transition IEP meetings are held in May. 
  

Materials and Resources 

Description of Materials and Resources 
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Elementary Education-Primary Level 

Material and Resources Characteristics Status 
Aligned and supportive of academic standards, progresses level to 
level and demonstrates relationships among fundamental concepts 
and skills 

Accomplished 

A robust supply of high quality aligned instructional materials and 
resources available Accomplished 

Accessibility for students and teachers is effective and efficient Developing 
Differentiated and equitably allocated to accommodate diverse 
levels of student motivation, performance and educational needs Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

New curricular resources and materials were recently purchased for mathematics & ELA K-
12.  All resources are aligned to standards and have a clear path for vertical articulation. 
Opportunities for remediation and enrichment/extension are readily available within each 
resource.  

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

This narrative is empty. 

Elementary Education-Intermediate Level 

Material and Resources Characteristics Status 
Aligned and supportive of academic standards, progresses level to 
level and demonstrates relationships among fundamental concepts 
and skills 

Accomplished 

A robust supply of high quality aligned instructional materials and 
resources available Accomplished 

Accessibility for students and teachers is effective and efficient Developing 
Differentiated and equitably allocated to accommodate diverse 
levels of student motivation, performance and educational needs Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

New curricular resources and materials were recently purchased for mathematics & ELA K-
12.  All resources are aligned to standards and have a clear path for vertical articulation. 
Opportunities for remediation and enrichment/extension are readily available within each 
resource.  

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

This narrative is empty. 

Middle Level 
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Material and Resources Characteristics Status 
Aligned and supportive of academic standards, progresses level to 
level and demonstrates relationships among fundamental concepts 
and skills 

Developing 

A robust supply of high quality aligned instructional materials and 
resources available Developing 

Accessibility for students and teachers is effective and efficient Developing 
Differentiated and equitably allocated to accommodate diverse 
levels of student motivation, performance and educational needs Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

This narrative is empty. 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

This narrative is empty. 

High School Level 

Material and Resources Characteristics Status 
Aligned and supportive of academic standards, progresses level to 
level and demonstrates relationships among fundamental concepts 
and skills 

Developing 

A robust supply of high quality aligned instructional materials and 
resources available Developing 

Accessibility for students and teachers is effective and efficient Developing 
Differentiated and equitably allocated to accommodate diverse 
levels of student motivation, performance and educational needs Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

This narrative is empty. 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

This narrative is empty. 

SAS Incorporation 

Elementary Education-Primary Level 

Standards Status 

Arts and Humanities 
Implemented in 
50% or more of 

district 



52 

classrooms 
Career Education and Work Not Applicable 
Civics and Government Not Applicable 

PA Core Standards: English Language Arts 
Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and 
Technical Subjects 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Mathematics 
Implemented in 
50% or more of 

district 
classrooms 

Economics Not Applicable 

Environment and Ecology 
Implemented in 
50% or more of 

district 
classrooms 

Family and Consumer Sciences Not Applicable 
Geography Not Applicable 

Health, Safety and Physical Education 
Implemented in 
50% or more of 

district 
classrooms 

History 
Implemented in 
50% or more of 

district 
classrooms 

Science and Technology and Engineering Education Not Applicable 

Alternate Academic Content Standards for Math 
Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Reading 
Implemented in 
50% or more of 

district 
classrooms 

American School Counselor Association for Students Not Applicable 

Early Childhood Education: Infant-Toddler&rarr;Second Grade 
Implemented in 
50% or more of 

district 
classrooms 

English Language Proficiency 
Implemented in 
50% or more of 

district 
classrooms 

Interpersonal Skills Implemented in 
50% or more of 
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district 
classrooms 

School Climate 
Implemented in 
50% or more of 

district 
classrooms 

 
Further explanation for columns selected " 

This narrative is empty. 

Elementary Education-Intermediate Level 

Standards Status 

Arts and Humanities 
Implemented in 
50% or more of 

district 
classrooms 

Career Education and Work Not Applicable 
Civics and Government Not Applicable 

PA Core Standards: English Language Arts 
Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and 
Technical Subjects 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Mathematics 
Implemented in 
50% or more of 

district 
classrooms 

Economics Not Applicable 
Environment and Ecology Not Applicable 
Family and Consumer Sciences Not Applicable 

Geography 
Implemented in 
50% or more of 

district 
classrooms 

Health, Safety and Physical Education 
Implemented in 
50% or more of 

district 
classrooms 

History 
Implemented in 
50% or more of 

district 
classrooms 

Science and Technology and Engineering Education 
Implemented in 
50% or more of 

district 
classrooms 
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Alternate Academic Content Standards for Math 
Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Reading 
Implemented in 
50% or more of 

district 
classrooms 

American School Counselor Association for Students Not Applicable 

English Language Proficiency 
Implemented in 
50% or more of 

district 
classrooms 

Interpersonal Skills 
Implemented in 
50% or more of 

district 
classrooms 

School Climate 
Implemented in 
50% or more of 

district 
classrooms 

 
Further explanation for columns selected " 

This narrative is empty. 

Middle Level 

Standards Status 

Arts and Humanities 
Implemented in 
50% or more of 

district 
classrooms 

Career Education and Work 
Implemented in 
50% or more of 

district 
classrooms 

Civics and Government 
Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: English Language Arts 
Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and 
Technical Subjects 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Mathematics Implemented in 
50% or more of 
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district 
classrooms 

Economics 
Implemented in 
50% or more of 

district 
classrooms 

Environment and Ecology 
Implemented in 
50% or more of 

district 
classrooms 

Family and Consumer Sciences 
Implemented in 
50% or more of 

district 
classrooms 

Geography 
Implemented in 
50% or more of 

district 
classrooms 

Health, Safety and Physical Education 
Implemented in 
50% or more of 

district 
classrooms 

History 
Implemented in 
50% or more of 

district 
classrooms 

Science and Technology and Engineering Education 
Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Math 
Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Reading 
Implemented in 
50% or more of 

district 
classrooms 

American School Counselor Association for Students 
Implemented in 
50% or more of 

district 
classrooms 

English Language Proficiency 
Implemented in 
50% or more of 

district 
classrooms 

Interpersonal Skills 
Implemented in 
50% or more of 

district 
classrooms 

School Climate Implemented in 
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50% or more of 
district 

classrooms 

World Language 
Implemented in 
50% or more of 

district 
classrooms 

 
Further explanation for columns selected " 

This narrative is empty. 

High School Level 

Standards Status 

Arts and Humanities 
Implemented in 
50% or more of 

district 
classrooms 

Career Education and Work 
Implemented in 
50% or more of 

district 
classrooms 

Civics and Government 
Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: English Language Arts 
Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and 
Technical Subjects 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Mathematics 
Implemented in 
50% or more of 

district 
classrooms 

Economics 
Implemented in 
50% or more of 

district 
classrooms 

Environment and Ecology 
Implemented in 
50% or more of 

district 
classrooms 

Family and Consumer Sciences 
Implemented in 
50% or more of 

district 
classrooms 
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Geography 
Implemented in 
50% or more of 

district 
classrooms 

Health, Safety and Physical Education 
Implemented in 
50% or more of 

district 
classrooms 

History 
Implemented in 
50% or more of 

district 
classrooms 

Science and Technology and Engineering Education 
Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Math 
Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Reading 
Implemented in 
50% or more of 

district 
classrooms 

American School Counselor Association for Students 
Implemented in 
50% or more of 

district 
classrooms 

English Language Proficiency 
Implemented in 
50% or more of 

district 
classrooms 

Interpersonal Skills 
Implemented in 
50% or more of 

district 
classrooms 

School Climate 
Implemented in 
50% or more of 

district 
classrooms 

World Language 
Implemented in 
50% or more of 

district 
classrooms 

 
Further explanation for columns selected " 

This narrative is empty. 

Early Warning System 
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The free PA Educator Dashboard Early Warning System and Intervention Catalog (PA 
EWS/IC) utilizes the metrics of Attendance, Behavior and Course grades to identify students 
who may be on a path to dropping out of school. Please indicate your selection of the 
following options. 

Not answered 

Professional Education 

Characteristics 

District’s Professional Education Characteristics EEP EEI ML HS 
Enhances the educator’s content knowledge in the 
area of the educator’s certification or assignment. X X X X 

Increases the educator’s teaching skills based on 
effective practice research, with attention given to 
interventions for struggling students. 

X X X X 

Increases the educator's teaching skills based on 
effective practice research, with attention given to 
interventions for gifted students. 

    

Provides educators with a variety of classroom-
based assessment skills and the skills needed to 
analyze and use data in instructional decision 
making. 

    

Empowers educators to work effectively with 
parents and community partners.     

 
District’s Professional Education Characteristics EEP EEI ML HS 

Provides the knowledge and skills to think and 
plan strategically, ensuring that assessments, 
curriculum, instruction, staff professional 
education, teaching materials and interventions 
for struggling students are aligned to each other, 
as well as to Pennsylvania’s academic standards. 

X X X X 

Provides the knowledge and skills to think and 
plan strategically, ensuring that assessments, 
curriculum, instruction, staff professional 
education, teaching materials and interventions 
for gifted students are aligned to each other, as 
well as to Pennsylvania's academic standards. 

    

Provides leaders with the ability to access and use 
appropriate data to inform decision making. X X X X 

Empowers leaders to create a culture of teaching 
and learning, with an emphasis on learning. X X X X 

Instructs the leader in managing resources for 
effective results.     
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Provide brief explanation of your process for ensuring these selected characteristics. 

  
The following processes have been implemented by the district to ensure the selected 
characteristics (content knowledge in the area of the educator’s certification or assignment 
and increasing educator’s teaching skills based on effective practice research, with attention 
given to interventions for struggling students) for classroom teachers, school counselors 
and education specialists listed above have been met. 
  

• All teaching staff are provided with a minimum of two full-day content specific, 
district-sponsored professional learning opportunities. Additionally, all content 
areas offer a wide array of content-specific professional learning opportunities 
throughout the year. These opportunities which focus on content and pedagogy are 
published with course descriptions via our new Professional Learning Management 
System. 

• All teaching staff have received professional learning from turnaround training 
provided at monthly Leading and Learning Institutes for school leaders, curriculum 
supervisors and academic coaches. The primary focus has been on effective 
implementation of Professional Learning Communities which includes research and 
evidence based strategies, collaborative work and teaming protocols, data analysis 
protocols, instructional planning, unwrapping standards protocols, common 
formative assessments, Multi-Tiered System of Supports (Tier 1, Tier 2 and Tier 3 
strategies for prevention, intervention, and extension), and using a continuous 
improvement cycle approach to impacting teaching and learning. All schools 
received delivery of this learning to advance effective implementation of 
Professional Learning Communities from principals and/or academic coaches. 

• The following processes have been implemented by the district to ensure the 
selected characteristics (strategic thinking and planning, overall system wide 
alignment of assessments, curriculum, materials, interventions and PA academic 
standards, ability to access and use appropriate data to inform decision making, and 
empowerment to create a culture of teaching and learning, with an emphasis on 
learning) for administrators and other educators seeking leadership roles listed 
above have been met. 
  

• All professional learning in the district has been aligned to our District’s strategic 
plan. The plan addresses coherence among positive and supportive school culture, 
implementation of a rigorous and aligned instructional system, instructional 
support, and a culture of high performance for all. 

• School leaders have access to a wide array of data utilizing technology-based 
platforms to support organization and strategic decision making. Professional 
development is also provided to build school leader fluency with these technology 
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based platforms from a variety of departments (Data, Research, Evaluation and 
Assessment (DREA), Office of Instructional Technology, and Office of Professional 
Learning) to build data literacy. 

• Leading and Learning Institutes for principals, assistant principals, and content area 
supervisors as well as network meetings have focused on Leadership, Leading 
Change, Collaborative Leadership (Instructional Leadership, Collective Teacher 
Efficacy, Assessment Capable Learning, Professional Development, Feedback and 
Family Engagement based on the research of John Hattie within a Meet, Model, 
Motivate frame), understanding, developing and implementing Cultures of Thinking, 
Positive Behavior Interventions and Supports (PBIS), Multi-Tiered Systems of 
Supports (MTSS), and effective implementation of Professional Learning 
Communities all aimed at creating a culture of teaching and learning with an 
emphasis on student learning.   

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

For the characteristics not selected for classroom teachers, school counselors and education 
specialists, the district will take the following steps to ensure these characteristics are 
incorporated: 
  

• The district continues to do a lot of work with our Gifted and Talented Office. The 
district has begun the process of re-examining gifted identification and closely 
targeted professional learning to further Advanced Placement, IB, SAT and PSAT 
scores. 

 

• With the support of our Equity, English Language Learners (ELL), and Special 
Education departments, we will work to support teachers in designing lessons that 
are more accessible to students of color, students with special needs, and English 
Language Learning students. 

 

• Seasoned and new teachers to the District will be provided Professional Learning 
opportunities on culturally responsive teaching and pedagogy through the equity 
office and Professional Learning Office. 

 

• Teachers have been designated as Family and Community Engagement specialists 
within their buildings to help facilitate communication among teachers, 
administrators, and community partners. FACE coordinators will support principals 
and teachers in reaching out to families and community organizations via the 



61 

following mechanisms:  a school bulletin board and/or website, updated at least 
monthly, current contact information for school staff, information for parents about 
school and community events and resources (ex: websites, books, videos, games, 
etc.) that encourage student achievement. They will also assist teachers and other 
school staff members in developing and implementing tools and strategies for 
communicating academic expectations and performance, such as phone logs or 
welcome letters and establish a system for parents and community organizations to 
share feedback with the school staff and ensure that feedback is addressed in a 
timely manner. 

For the characteristics not selected for administrators and other educators seeking 
leadership roles, the district will take the following steps to ensure these characteristics 
are incorporated: 
  

• The district continues to do a lot of work with our Gifted and Talented Office. The 
district has begun the process of re-examining gifted identification and closely 
targeting professional learning to further Advanced Placement, IB, SAT and PSAT 
scores. 

• Principals have been given access to teacher evaluation reports, which allows them 
to differentiate support based on strengths and weaknesses specific to their 
buildings via EdReflect and the Professional Learning Management System. 
 Principals have also been equipped with eight additional half days to deliver 
learning to teachers based on this data to more effectively improve practice and 
pedagogy across their buildings. Walk-throughs and Instructional Reviews will 
provide administrators with feedback on how this learning is translating to the 
classroom. 

• Principals and school leaders are being provided training on how to manage 
financial resources effectively in their respective buildings so that all students have 
access to equitable learning opportunities. 

  

Educator Discipline Act 126, 71 
Provides educators with mandated reporter training, totaling 3 hours, every 5 years as 
outlined in Act 126. 

Questions 
The LEA has conducted the required training on: 
12/8/2017 3 hour training for new school nurses by PA Family Support Alliance 
(PAFSA) 
1/4/2017 throughout Dec 2017-3 hour training for all other staff by PAFSA 
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Provides educators with four (4) hours of professional development in youth suicide 
awareness and prevention every five (5) years for professional educators in grades six 
through twelve as outlined in Act 71. 

Questions 
The LEA has conducted the training on: 
1/29/2019 Turn around training for Social Workers and Counselors - for school staff  
 
Provides educators with four (4) hours of professional development every five (5) years for 
professional educators that are teaching the curriculum in which the Child Exploitation 
Awareness Education program is incorporated as outlined in Act 71. 

Questions 
The LEA has conducted the training on: 
1/29/2019 School Nurses 
The LEA plans to conduct the training on approximately: 
2/28/2020 Turn around training for staff 
 

Strategies Ensuring Fidelity 

Checked answers 
• Professional Development activities are developed that support implementation of 

strategies identified in your action plan. 
• Clear expectations in terms of teacher practice are identified for staff implementation. 
• An implementation evaluation is created, based upon specific expectations related to 

changes in teacher practice, which is used to validate the overall effectiveness of the 
professional development initiative. 

• Every Professional development initiative includes components that provide ongoing 
support to teachers regarding implementation. 

• The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom 
observations). 

• Professional Education is evaluated to show its impact on teaching practices and 
student learning. 

Unchecked answers 
• Professional Development activities are based upon detailed needs assessments that 

utilize student assessment results to target instructional areas that need strengthening. 
• Using disaggregated student data to determine educators’ learning priorities. 
• Professional Development activities are based upon detailed needs assessments that 

utilize student assessment results to target curricular areas that need further 
alignment. 

• The LEA has a systemic process that is used to validate whether or not providers have 
the capacity to present quality professional development. 

• Administrators participate fully in all professional development sessions targeted for 
their faculties. 
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Provide brief explanation of your process for ensuring these selected characteristics. 

The following processes help to ensure that the strategies put into place will result in a 
professional education program with high fidelity: 
  

• Administrators, school leaders, and district personnel participate in school support 
visits where classrooms are observed and principals are engaged in conversations 
about the strengths and needs in their respective buildings (scheduled as needed). 

 

• Participants evaluate every professional development session. The professional 
development program as a whole is evaluated through the Teaching and Learning 
Survey, which is administered once a year. 

  
 Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

Pittsburgh Public Schools (PPS) is committed to developing a Comprehensive Professional 
Learning Plan.  This plan will address the items not covered. 

Induction Program 

Checked answers 
• Inductees will know, understand and implement instructional practices validated by 

the LEA as known to improve student achievement. 

• Inductees will assign challenging work to diverse student populations. 

• Inductees will know the basic details and expectations related to LEA-wide 
initiatives, practices, policies and procedures. 

• Inductees will know the basic details and expectations related to school initiatives, 
practices and procedures. 

• Inductees will be able to access state curriculum frameworks and focus lesson 
design on leading students to mastery of all state academic standards, assessment 
anchors and eligible content (where appropriate) identified in the LEA's curricula. 

• Inductees will effectively navigate the Standards Aligned System website. 

• Inductees will know and apply LEA endorsed classroom management strategies. 

• Inductees will take advantage of opportunities to engage personally with other 
members of the faculty in order to develop a sense of collegiality and camaraderie. 
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• Inductees will be provided on-site level support and mentoring based on needs and 
competencies that arise from observation and evaluation data. 

• Inductees' supports will be differentiated based on their needs as determined by 
their Principals and Supervisors. 

Unchecked answers 
• Inductees will know and utilize school/LEA resources that are available to assist students 

in crisis. 

Provide brief explanation of your process for ensuring these selected characteristics. 

In order to ensure these goals, objectives, and competencies, the following processes have 
been put into place: 
  

• Teachers are provided with research-based content and given opportunities to 
discuss, both face-to-face and virtually, implementation strategies in the classroom 
(four sessions a year). 

• Teachers are given opportunities at least four times a year to network with other 
Proficient and Distinguished teachers across the District. 

• During required sessions, teachers receive access to their curricular materials, to 
the state website, and to school-specific data relevant to their everyday function and 
practice. 

• Provide brief explanation for strategies not selected and how you plan to address 
their incorporation. 

• In order to incorporate the above goals, objectives, and competencies, PPS will put 
the following processes into place: 

 

• Teachers will work side-by-side with their curriculum supervisors and with 
members of the equity team to ensure that lesson designs are rigorous and provide 
multiple entry points for all students (as needed throughout the year). 

• Teachers will be provided time to meet with community members and 
organizations that can help assist with students in need of special supports (at least 
once a year). 

  

Needs of Inductees 

Checked answers 
• Frequent observations of inductee instructional practice by a coach or mentor to 

identify needs. 
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• Frequent observations of inductee instructional practice by supervisor to identify 
needs. 

• Regular meetings with mentors or coaches to reflect upon instructional practice to 
identify needs. 

• Student PSSA data. 

• Standardized student assessment data other than the PSSA. 

• Classroom assessment data (Formative & Summative). 

• Inductee survey (local, intermediate units and national level). 

• Review of inductee lesson plans. 

• Review of written reports summarizing instructional activity. 

• Submission of inductee portfolio. 

• Knowledge of successful research-based instructional models. 

• Information collected from previous induction programs (e.g., program evaluations 
and second-year teacher interviews). 

• Teaching and Learning Environment Survey, Professional Learning Management 
Platform Survey Data 

Unchecked answers 
 None. 

Provide brief explanation of your process for ensuring these selected characteristics. 

In order to ensure use of the above tools, the following processes have or will be put into 
place: 
  

• All teachers evaluate every session of their induction and provide feedback to 
presenters.  The scope and sequence every year has been adjusted based on 
participants' responses. 

• The District uses its evaluation tool to determine growth in practice for teachers.  
The Teacher Support Liaison and the Coordinator for Teacher Growth and 
Evaluation meet weekly to review observation data and determine the needs of new 
teachers based on evidence from classroom practice. 

• Once a month the Teacher Support Liaison meets with the New Teacher Steering 
Committee to make connections and gather input about supports and resources 
provided to teachers. 
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• Assistant Superintendent and Teacher Support Liaison use feedback from the 
Teaching and Learning Environment Survey and individual session survey data to 
shape future sessions. 

• Teachers complete micro-credentials in year two, which are submitted to the 
Teacher Support Liaison and the Coordinator of Teacher Growth and Evaluation.  
Together they review the submissions to determine whether teachers are applying 
the skills and knowledge acquired during the Induction Program to their daily 
practice.   

• New/Pre-tenure teachers’ evaluations are ONLY based on classroom observation 
data via the RISE rubric; however, they are required to submit an SLO to their 
administrator.  As part of this process, they should be engaging with principals 
regarding how they are setting instructional goals for students and tracking 
progress in the classroom via standardized student data and teacher created 
formative/summative assessments. 

• Teachers should also be unpacking content and state standards as part of the PLC 
work within their respective schools.  New teachers, as part of these collaborative 
teams, dig into student PSSA and Keystone data, and then make instructional 
decisions as part of the PPS Continuous Improvement Model.   

• Student scores on PSSAs and Keystones are discussed with New Teachers as part of 
their mid-year and end-of-year evaluations, as per Domain 4 of the RISE rubric. 

  

Provide a brief explanation for strategies not selected and your plan to address their 
incorporation. 

This narrative is empty. 

Mentor Characteristics 

Checked answers 
• Potential mentors have similar certifications and assignments. 
• Potential mentors must have knowledge of LEA policies, procedures and resources. 
• Potential mentors must be willing to accept additional responsibility. 
• Mentors and inductees must have compatible schedules so that they can meet 

regularly. 
• Mentors must have earned a proficient or advanced as per evaluation reports. 
• Mentors must be voted on by their peers and approved by their principal. 

Unchecked answers 
• Pool of possible mentors is comprised of teachers with outstanding work performance. 
• Potential mentors must model continuous learning and reflection. 
• Potential mentors must have demonstrated ability to work effectively with students and 

other adults. 
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• Mentors must complete mentor training or have previous related experience (e.g., 
purpose of induction program and role of mentor, communication and listening skills, 
coaching and conferencing skills, problem-solving skills and knowledge of adult learning 
and development). 

Provide brief explanation of your process for ensuring these selected characteristics. 

Mentors are chosen in collaboration with principals and building based staff.  Mentors, in 
most cases, have served in leadership roles within their buildings prior to becoming a 
mentor.   
  
The Teacher Support Liaison serves as a resource advisor to all new teachers, meeting with 
teachers on-site in order to determine needs and allocate appropriate supports, as needed. 

 

Provide brief explanation for characteristics not selected and how you plan to address their 
incorporation. 

The Office of Professional Learning, with the support and input from the Pittsburgh 
Federation of Teachers and the New Teacher Induction Steering Committee, is piloting a 
mentor certification program this year that should be rolled out district-wide in September 
of 2019.  As part of this certification program, participants will engage in a rigorous and 
aligned curriculum that is guided by the Teacher Leader Model Standards and builds 
capacity in five key Domains:  Teacher Leadership, Professional Learning Communities, 
Pedagogical Fundamentals, Peer Coaching, and Mentoring.  This certification process should 
ensure that mentors embrace both a reflective and growth mindset, as well as an 
improvement in practice and performance while they provide support to new, emerging, 
and struggling teachers. 

Induction Program Timeline 
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If necessary, provide further explanation. 

  
In Pittsburgh Public Schools, induction is a three-year process that includes varied 
foundational learning opportunities aligned to the district's Research-based Inclusive 
System of Evaluation and five-year Strategic Plan. The program offers face to face, on-line, 
and building-based supports with opportunities for differentiated pathways of completion, 
school-based mentoring support, and a culminating evidence-based portfolio.  New 
Teachers are oriented to the district via the Office of Human Resources and the Office of 
Professional Learning; on-boarding sessions occur monthly, allowing participants to attend 
as they are hired throughout the course of the year. New Teachers are also provided access 
to the Professional Learning Platform, which allows them to track their progress through 
the program via Moodle, course transcripts, and PD Playlists, specifying what sessions are 
mandatory and what sessions are offered as electives.   

Monitoring and Evaluating the Induction Program 

Identify the procedures for monitoring and evaluating the Induction program. 

Teachers complete an individual feedback/evaluation survey at the completion of every 
session.  This feedback is then read and interpreted by the Teacher Support Liaison and 
differentiation of supports and learning opportunities as well as modifications to the 
program can be made based upon this information. The Teacher Support Liaison and the 
Office of Professional Learning are working to interpret data collected from the Teaching 
and Learning Environment Survey and as it relates to new teachers and the supports they 
receive, both at the district level and on-site.  We are also reviewing the New Teacher 
Induction Standards, developed by the New Teacher Center, to align program components 
and supports accordingly.  The Teacher Support Liaison and the Assistant Superintendent of 
Professional Development survey response data from which to make decisions around how 
to shape the current program.   

Recording Process 

Identify the recording process for inductee participation and program completion. (Check 
all that apply) Checked answers 

• A designated administrator receives, evaluates and archives all mentor records. 
• School/LEA maintains accurate records of program completion and provide a certificate 

or statement of completion to each inductee who has completed the program. 
• LEA administrator receives, tallies, and archives all LEA mentor records. 
• Completion is verified by the LEA Chief Executive Officer on the Application for Level 2 

Certification. 

Unchecked answers 
• Mentor documents his/her inductee's involvement in the program. 
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Special Education 

Special Education Students 
Total students identified: 5512 

Identification Method 

Identify the District's method for identifying students with specific learning disabilities. 

Pittsburgh is in IU. They completed their special education plan on the eGrants system.   
They do not have to complete the comp plan for special education. 
 

M’Liz Held  
| Special Education Adviser IU 1,2 & Derry Area 
Department of Education | Bureau of Special Education 
333 Market Street | Hbg PA 17126 
Phone: 724.348-5873  
  
The Special Education Plan is an IU Plan.  So they were not supposed to file a district plan 
but an IU Plan, which they did. 
 

Jean B. Inskip 
 |Chief –Division of Monitoring and Improvement - West 
Department of Education | Bureau of Special Education 
333 Market Street | Hbg PA 17126 
Phone: 717.783.6922 

Enrollment 

Review the Enrollment Difference Status. If necessary, describe how your district plans to 
address any significant disproportionalities. 

The data is publicly available via the PennData website. You can view your most recent 
report. The link is: 
https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx 

Pittsburgh is in IU. They completed their special education plan on the Egrant system.   They 
do not have to complete the comp plan for special education. 
 

M’Liz Held  
| Special Education Adviser IU 1,2 & Derry Area 
Department of Education | Bureau of Special Education 

https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx
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333 Market Street | Hbg PA 17126 
Phone: 724.348-5873  
  
The Special Education Plan is an IU Plan.  So they were not supposed to file a district plan 
but an IU Plan, which they did. 
 

Jean B. Inskip 
 |Chief –Division of Monitoring and Improvement - West 
Department of Education | Bureau of Special Education 
333 Market Street | Hbg PA 17126 
Phone: 717.783.6922 

Non-Resident Students Oversight 

1. How does the District meet its obligation under Section 1306 of the Public School 
Code as the host District at each location? 

2. How does the District ensure that students are receiving a free appropriate public 
education (FAPE) in the least restrictive environment (LRE)? 

3. What problems or barriers exist which limit the District's ability to meet its 
obligations under Section 1306 of the Public School Code? 

Pittsburgh is in IU. They completed their special education plan on the Egrant system.   They 
do not have to complete the comp plan for special education. 
 

M’Liz Held  
| Special Education Adviser IU 1,2 & Derry Area 
Department of Education | Bureau of Special Education 
333 Market Street | Hbg PA 17126 
Phone: 724.348-5873  
  
The Special Education Plan is an IU Plan.  So they were not supposed to file a district plan 
but an IU Plan, which they did. 
 

Jean B. Inskip 
|Chief –Division of Monitoring and Improvement - West 
Department of Education | Bureau of Special Education 
333 Market Street | Hbg PA 17126 
Phone: 717.783.6922 

Incarcerated Students Oversight 

Describe the system of oversight the District would implement to ensure that all 
incarcerated students who may be eligible for special education are located, identified, 
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evaluated and when deemed eligible, are offered a free appropriate public education 
(FAPE). 

Pittsburgh is in IU. They completed their special education plan on the Egrant system.   They 
do not have to complete the comp plan for special education. 
M’Liz Held  
| Special Education Adviser IU 1,2 & Derry Area 
Department of Education | Bureau of Special Education 
333 Market Street | Hbg PA 17126 
Phone: 724.348-5873  
  
The Special Education Plan is an IU Plan.  So they were not supposed to file a district plan 
but an IU Plan, which they did. 
 

Jean B. Inskip 
 |Chief –Division of Monitoring and Improvement - West 
Department of Education | Bureau of Special Education 
333 Market Street | Hbg PA 17126 
Phone: 717.783.6922 

Least Restrictive Environment 

1. Describe the District procedures, which ensure that, to the maximum extent 
appropriate, children with disabilities, including those in private institutions, are 
educated with non-disabled children, and that removal from the regular education 
environment only occurs when education in that setting with supplementary aids 
and services, cannot be achieved satisfactorily. 

2. Describe how the District is replicating successful programs, evidence-based 
models, and other PDE sponsored initiatives to enhance or expand the continuum of 
supports/services and education placement options available within the District to 
support students with disabilities access the general education curriculum in the 
least restrictive environment (LRE). (Provide information describing the manner in 
which the District utilizes site-based training, consultation and technical assistance 
opportunities available through PDE/PaTTAN, or other public or private agencies.) 

3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5 
section - Educational Environments. Also discuss the number of students placed out 
of the district and how those placements were determined to assure that LRE 
requirements are met. 

Pittsburgh is in IU. They completed their special education plan on the Egrant system.   They 
do not have to complete the comp plan for special education. 
 

M’Liz Held  
| Special Education Adviser IU 1,2 & Derry Area 
Department of Education | Bureau of Special Education 
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333 Market Street | Hbg PA 17126 
Phone: 724.348-5873  
  
The Special Education Plan is an IU Plan.  So they were not supposed to file a district plan 
but an IU Plan, which they did. 
 

Jean B. Inskip 
 |Chief –Division of Monitoring and Improvement - West 
Department of Education | Bureau of Special Education 
333 Market Street | Hbg PA 17126 
Phone: 717.783.6922 

Behavior Support Services 

1. Provide a summary of the District policy on behavioral support services including, 
but not limited to, the school wide positive behavior supports (PBS).  

2. Describe training provided to staff in the use of positive behavior supports, de-
escalation techniques and responses to behavior that may require immediate 
intervention.  

3. If the district also has School-Based Behavioral Health Services, please discuss it.  

Pittsburgh is in IU. They completed their special education plan on the Egrant system.   They 
do not have to complete the comp plan for special education. 
 

M’Liz Held  
| Special Education Adviser IU 1,2 & Derry Area 
Department of Education | Bureau of Special Education 
333 Market Street | Hbg PA 17126 
Phone: 724.348-5873  
  
The Special Education Plan is an IU Plan.  So they were not supposed to file a district plan 
but an IU Plan, which they did. 
 

Jean B. Inskip 
 |Chief –Division of Monitoring and Improvement - West 
Department of Education | Bureau of Special Education 
333 Market Street | Hbg PA 17126 
Phone: 717.783.6922 
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Intensive Interagency/Ensuring FAPE/Hard to Place Students 

1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular 
disability category, describe the procedures and analysis methods used to 
determine gaps in the continuum of special education supports, services and 
education placement options available for students with disabilities. 

2. Include information detailing successful programs, services, education placements 
as well as identified gaps in current programs, services, and education placements 
not available within the LEA. Include an overview of services provided through 
interagency collaboration within the LEA. 

3. Discuss any expansion of the continuum of services planned during the life of this 
plan. 

Pittsburgh is in IU. They completed their special education plan on the Egrant system.   They 
do not have to complete the comp plan for special education. 
 

M’Liz Held  
| Special Education Adviser IU 1,2 & Derry Area 
Department of Education | Bureau of Special Education 
333 Market Street | Hbg PA 17126 
Phone: 724.348-5873  
  
The Special Education Plan is an IU Plan.  So they were not supposed to file a district plan 
but an IU Plan, which they did. 
 

Jean B. Inskip 
 |Chief –Division of Monitoring and Improvement - West 
Department of Education | Bureau of Special Education 
333 Market Street | Hbg PA 17126 
Phone: 717.783.6922 
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Assurances 

Safe and Supportive Schools Assurances 
No policies or procedures have been identified. 

Special Education Assurances 
The Local Education Agency (District) has verified the following Assurances: 

• Implementation of a full range of services, programs and alternative placements available to 
the school district for placement and implementation of the special education programs in 
the school district. 

• Implementation of a child find system to locate, identify and evaluate young children and 
children who are thought to be a child with a disability eligible for special education residing 
within the school district's jurisdiction. Child find data is collected, maintained and used in 
decision-making. Child find process and procedures are evaluated for its effectiveness. The 
District implements mechanisms to disseminate child find information to the public, 
organizations, agencies and individuals on at least an annual basis. 

• Assurances of students with disabilities are included in general education programs and 
extracurricular and non-academic programs and activities to the maximum extent 
appropriate in accordance with an Individualized Education Program. 

• Compliance with the PA Department of Education, Bureau of Special Education's report 
revision notice process. 

• Following the state and federal guidelines for participation of students with disabilities in 
state and district-wide assessments including the determination of participation, the need 
for accommodations, and the methods of assessing students for whom regular assessment is 
not appropriate. 

• Assurance of funds received through participation in the medical assistance reimbursement 
program, ACCESS, will be used to enhance or expand the current level of services and 
programs provided to students with disabilities in this local education agency. 
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24 P.S. §1306 and §1306.2 Facilities 
There are no facilities. 

 

Least Restrictive Environment Facilities 
Facility Name Type of Facility Type of Service Number of Students Placed 

Not Required Other Not Required 1 
 
 

Special Education Program Profile 
Program Position #1 

Operator: Intermediate Unit 
PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Other Health 
Impairment 

5 to 8 1 1 

Locations:     
CITY Connections 
West 

An Elementary 
School Building 

A special education Center in which no 
general education programs are operated 

  

 
 

Special Education Support Services 
Support Service Location Teacher FTE 

Not Required Not Required 1 
 
 

Special Education Contracted Services 
Special Education Contracted Services Operator Amt of Time per Week 

Not Required Intermediate Unit 1 Days 
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Needs Assessment 

Record School Patterns 

Question: 
After reviewing school level accomplishments and systemic challenges, what patterns can you 
identify among your schools? 

What other information do you still need to assess? 

Answer: 
In October 2018, District schools engaged in the Essential Practices framework provided by PDE to 
complete their state school improvement plans. As a result of the Essential Practices work at each 
school, all of the 18 practices were prioritized at least once by a school within the District. The 
District learned that the most frequently prioritized essential practice was, “identify and address 
individual student learning needs”.  This practice was prioritized by almost half (26) of District 
schools. 
 

The root causes and resulting action plans vary across schools; however, there are some common 
elements that can be found. All schools prioritizing this practice noted that they engage in some level 
of data analysis; however, the analysis and implementation process can be refined.  Because each 
school has a unique culture and the root causes varied across buildings, the action plans included 
specific implementation steps to address the need, stemming from data analysis, at each individual 
school. Below is a summary of the most common areas of focus for implementation: 

• Strengthen the data protocol process to focus on specific skills, based on the standards, for 
individual and groups of students.  This includes schedule changes to allow for content and 
grade level collaboration, stronger protocols, and continued professional development 
focused on the standards & utilizing district data platforms.   

• Providing additional professional development focused on Differentiated Instruction (DI), 
which includes having a school-wide understanding of what DI is, provide focused 
observations with actionable feedback, and increasing teacher knowledge and level of 
comfort with current district resources that can be used for DI. 

• Implementing student and teacher data chats. 

• Engaging in goal setting processes for both students and teachers. 

• Maximizing PLC time to utilize data to adjust instruction. 

• Providing additional remediation and enrichment support. 
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A detailed chart identifying the number of schools that prioritized each practice is below.  
  

Focus on Continuous Improvement of Instruction 
 

Number of Schools 
That Prioritized this 
Practice  
 

1. Align curriculum, assessments, and instruction to the PA Standards  3 
2. Use systematic, collaborative planning processes to ensure instruction is 
coordinated, aligned, and evidence-based  6 

3. Use a variety of assessments (including diagnostic, formative, and 
summative) to monitor student learning and adjust programs and 
instructional practices  

9 

4. Identify and address individual student learning needs   26 
5. Provide frequent, timely, systematic feedback and support on instructional 
practices  

7 

Empower Leadership 
 

  

6. Foster a culture of high expectations for success for all students, educators, 
families, and community members  9 

7. Collectively shape the vision for continuous improvement of teaching and 
learning  

5 

8. Build leadership capacity and empower staff in the development and 
successful implementation of initiatives that better serve students, staff, and 
the school  

3 

9. Organize programmatic, human, and fiscal capital resources aligned with 
the school improvement plan and needs of the school community  2 

10. Continuously monitor implementation of the school improvement plan 
and adjust as needed  

1 

Provide Student-Centered Support Systems 
 

  

11. Promote and  sustain a positive school environment where all members 
feel welcomed, supported, and safe in school: socially, emotionally, 
intellectually and physically  

8 

12. Implement an evidence-based system of school-wide positive behavior 
interventions and supports  

8 

13. Implement a multi-tiered system of supports for academics and behavior  13 
14. Implement evidence-based strategies to engage families to support 
learning  

1 

15. Partner with local businesses, community organizations, and other 
agencies to meet the needs of the school  

1 
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Foster Quality Professional Learning 
 

  

16. Identify professional learning needs through analysis of a variety of data  1 
17. Use multiple professional learning designs to support the learning needs 
of staff  

4 

18. Monitor and evaluate the impact of professional learning on staff 
practices and student learning  

2 

  

 

District Accomplishments 

Accomplishment #1: 
After nine months of planning, which included the unprecedented community engagement of more 
than 3,500 stakeholders, an in-depth data review, and a third-party analysis conducted by the 
Council of the Great City Schools, in April 2017, Pittsburgh Public Schools launched the 2017-2022 
Strategic Plan: Expect Great Things. 

The plan outlines four strategic themes and 19 initiatives to reach each of these long-term outcomes: 

• Increase proficiency in literacy for all students 

• Increase proficiency in math for all students 

• Ensure all students are equipped with skills to succeed in college, career and life 

• Eliminate racial disparity in achievement levels of African-American students. 

  

Accomplishment #2: 
As part of its work under Theme 3 of the District’s strategic plan to provide appropriate 
instructional support for teachers and staff, the District elevated the oversight of Professional 
Development to an Assistant Superintendent charged with developing a comprehensive professional 
development plan.  The District has also improved opportunities for job-embedded professional 
development and teacher support by increasing the number of half days for students from two to 
eight; creating two new content specific coaching roles in English Language Arts and Mathematics 
and implementing Professional Learning Communities at all schools. 

Accomplishment #3: 
A safe and supportive learning environment is important to student success. How students are 
disciplined in schools has real impacts on how equitably students are treated, a school's culture, and 
access to instructional time.  Our Multi-Tiered System if Support has key behavioral supports for 
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teachers, including Restorative Practices, the Student Assistance Program, and Positive Behavior 
Interventions (PBIS). These strategies help to increase institutional time, improve student social 
behavior and academic outcomes, and decrease disruption. Since the 2015-2016 school year, the 
District’s has seen a significant decline in suspension rates, moving down from 16.1 percent to 10.9 
percent in 2017-2018.  On December 20, 2017, the Board approved revisions to the District’s 
Suspension and Expulsion Policy that bans the use of out of school suspension of students enrolled 
in grades below third grade for non-violent minor disciplinary infractions effective for the start of 
the 2018-2019 school year.  

Accomplishment #4: 
For the start of the 2017-2018 school year, Phase 1 updates to the District’s curriculum included 
replacing the decade-old PreK-12 English Language Arts curriculum, the addition of supplemental 
Science resources, and supporting technology. Additionally, curriculum frameworks were developed 
for all courses PreK-12, complete with aligned scope and sequence, formative assessments, syllabi, 
and course related materials.  New curriculum in Algebra and Mathematics rolled out in 2018-2019 
school year.   

Accomplishment #5: 
Official state reports show promising growth in 4-year cohort graduation rates district-wide. From 
2015 to 2017, the District rate for all students increased 10.4 percentage points from 70.4 percent to 
80.8 percent. Additionally, students of both genders and African - American students also saw 
increases in graduation rate. 

Accomplishment #6: 
At Pittsburgh Public Schools we know that students who are enrolled in the Career and Technical 
Education (CTE) program, successfully pass their CTE courses, as well as the associated industry 
exam, can graduate with a valuable industry-recognized credential.  In 2017-2018, approximately 
40% of all CTE students achieved industry-recognized credentials.  

  

Accomplishment #7: 
Through the process of strategic shedding - examining what’s working, what roles need converted, 
and what needs to be prioritized - the District has made key investments, within its existing budget, 
to better support services to schools. Some of these efforts have included increasing library services 
by adding at least a half-time librarian to every elementary and middle school, providing 60 
academic coaches to help teachers learn new techniques, and adding additional school nurses to 
ensure nursing services on every campus.   

Accomplishment #8: 
Technical skills can help to propel a student beyond boundaries set by socioeconomic status, race, 
and gender. But a digital divide contributes to the achievement gap among students.  The Dynamic 
Learning Project seeks to close this gap by providing coaching and technology to teachers at 50 
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underserved middle schools across the country, including three schools in Pittsburgh Public Schools: 
Pittsburgh King PreK-8, Pittsburgh Langley K-8, and Pittsburgh Schiller 6-8. Google has committed 
$7 million to Digital Promise, a nonprofit partner, to support a full-time instructional technology 
coach in each school and enough devices and access to guarantee that teachers can take full 
advantage of the coaching. 

Additional efforts underway in PPS close the digital divide include: 

• The 1Million Project Foundation, a national program that provides at-home high-speed 
internet service to students in need; 

• Installation of six computers in every K-8 English Language Arts classroom so that students 
could get the differentiated support they need.  

• Expansion of schools operating with one-to-one technology model.  

• A partnership with the acclaimed TEALS – Technology, Education & Literacy in Schools – 
program pairs volunteers from high-tech companies with teachers in the District’s Advanced 
Placement Computer Science class to give high school students a real insight into the fast-
paced world of technology.  

 

District Concerns 

Concern #1: 
Improving the Aligned Instructional System. While the District's courses and content areas are 
aligned to the state standards and the essential questions in the scope and sequence are available 
online for teachers, there is still a need for the curricula for all courses and content areas to clearly 
delineate what students are supposed to know and be able to do (i.e. there are written competencies 
for all courses at all grade levels). 

 Consistent classroom instruction across the District is a key lever for preparing students to 
demonstrate content mastery, critical thinking, collaboration and creativity necessary to reach their 
highest potential and compete in the global economy.  Classroom instruction will be supported by a 
variety of ongoing assessments to inform daily instructional decisions to ensure that students are 
appropriately stretched beyond their current level of performance. 

 We continue to struggle with advanced course offerings at schools, limited number of students 
taking AP courses and exams, as well as low passing rates among those taking the exams. Pittsburgh 
Public Schools (PPS) has made strides in offering students access to SAT and PSAT. However, there is 
no identification of students receiving National Merit Scholarship Qualifying Test (NMSQT). 
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 PPS desires to leverage stakeholders in designing, developing, and reviewing each phase of the 
aligned instructional system, while also developing a system that is transparent and provides clear 
guidelines on accountability and follow through for all stakeholders to foster a mindset of 
continuous learning and high expectations.  

Concern #2: 
Expanding Early Childhood Education Concepts.  The District currently provides early childhood 
programming to roughly 1,700 students birth to 4. In Pittsburgh, data from the 2015-16 Early 
Childhood Education Department annual report shows African-American students entering the Early 
Childhood Program at three (3) years old are, on average, scoring 4% below their white peers. By 
the time they leave the Early Childhood Program at four (4) or five (5) years old, there is no longer a 
racial achievement disparity. 

 Our data reveals that children who attend our early childhood programs, grow their learning 
significantly in seven areas from the time they enter as three-year-olds to when they exit as four-
year-olds. These areas are Personal & Social Development, Language & Literacy, Mathematical 
Thinking, Scientific Thinking, Social Studies, The Arts, and Physical Development & Health. Research 
suggests the importance of organizing instruction within and across grades so that it moves children 
along typical learning trajectories. Continuity of early childhood education concepts can contribute 
to academic achievement by reducing “fade out” of high-quality early learning. Research also 
suggests that the use of engaging activities that supports problem solving, critical thinking and 
higher-level thinking skills are important when preparing children for higher grades. The creation of 
thematic units will allow for teaching reading and writing across all disciplines.   

Concern #3: 
Equitable Access to Gifted Education.  While Pittsburgh Public Schools offers efficient gifted 
programming, African Americans students do not have equitable access to gifted services.   

 African American students represent the largest demographic group of students in Pittsburgh Public 
Schools at 53% and are only 20% of the overall gifted population. While white students account for 
65% of the gifted population, but are only 33% of the overall student populations. Students who are 
identified as multi-racial and do not identify as black or white comprise 14% of the overall district 
population and 15% of the overall district gifted population.  

Concern #4: 
Develop a Professional Learning Plan for Teachers.  While the District elevated the oversight of 
Professional Development to an Assistant Superintendent, the District still needs to develop and 
implement a comprehensive professional development plan that fosters Job Embedded Professional 
Learning.  

 The District needs to move away from teacher pull-out sessions as the primary vehicle for 
professional development. Job-embedded learning experiences that happen side-by-side with a peer 
within their classrooms and/or in front of actual students are most beneficial and those that 
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teachers value the most. In addition, our professional development efforts need to include providing 
a variety of learning venues and strategies, including teacher-created and teacher-led professional 
learning opportunities, as well as enhancing our professional learning communities and networks 
where teachers collaborate to meet their professional development goals. 

Concern #5: 
Certified Mentors for New Teachers. While over two hundred teachers are currently serving in the 
role of Instruction Teacher Leader (ITL) and, in some cases, informally mentoring new and emerging 
teachers, no professional learning is provided to them to support them in their roles as teacher 
leaders.  

 One in five teachers will leave the profession within their first five years of teaching. In addition, 
new teachers identify feeling unsupported as one of their main reasons for leaving (NTC, 2016). On 
average, according to PPS data, the District hires on average 150 new teachers every year with an 
average retention rate of 75% a year. 

Prioritized Systemic Challenges 

Systemic Challenge #1 (Guiding Question #1) Establish a district system that fully ensures 
consistent implementation of standards aligned curricula across all schools for all students. 

Aligned Concerns: 

Improving the Aligned Instructional System. While the District's courses and content 
areas are aligned to the state standards and the essential questions in the scope and 
sequence are available online for teachers, there is still a need for the curricula for all 
courses and content areas to clearly delineate what students are supposed to know and 
be able to do (i.e. there are written competencies for all courses at all grade levels). 

  

Consistent classroom instruction across the District is a key lever for preparing students 
to demonstrate content mastery, critical thinking, collaboration and creativity necessary 
to reach their highest potential and compete in the global economy.  Classroom 
instruction will be supported by a variety of ongoing assessments to inform daily 
instructional decisions to ensure that students are appropriately stretched beyond their 
current level of performance. 

  

We continue to struggle with advanced course offerings at schools, limited number of 
students taking AP courses and exams, as well as low passing rates among those taking 
the exams. Pittsburgh Public Schools (PPS) has made strides in offering students access to 
SAT and PSAT. However, there is no identification of students receiving National Merit 
Scholarship Qualifying Test (NMSQT). 
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PPS desires to leverage stakeholders in designing, developing, and reviewing each phase 
of the aligned instructional system, while also developing a system that is transparent and 
provides clear guidelines on accountability and follow through for all stakeholders to 
foster a mindset of continuous learning and high expectations.  

 

Expanding Early Childhood Education Concepts.  The District currently provides early 
childhood programming to roughly 1,700 students birth to 4. In Pittsburgh, data from the 
2015-16 Early Childhood Education Department annual report shows African-American 
students entering the Early Childhood Program at three (3) years old are, on average, 
scoring 4% below their white peers. By the time they leave the Early Childhood Program 
at four (4) or five (5) years old, there is no longer a racial achievement disparity. 

  

Our data reveals that children who attend our early childhood programs, grow their 
learning significantly in seven areas from the time they enter as three-year-olds to when 
they exit as four-year-olds. These areas are Personal & Social Development, Language & 
Literacy, Mathematical Thinking, Scientific Thinking, Social Studies, The Arts, and Physical 
Development & Health. Research suggests the importance of organizing instruction within 
and across grades so that it moves children along typical learning trajectories. Continuity 
of early childhood education concepts can contribute to academic achievement by 
reducing “fade out” of high-quality early learning. Research also suggests that the use of 
engaging activities that supports problem solving, critical thinking and higher-level 
thinking skills are important when preparing children for higher grades. The creation of 
thematic units will allow for teaching reading and writing across all disciplines. 

  

  

  

 

Equitable Access to Gifted Education.  While Pittsburgh Public Schools offers efficient 
gifted programming, African Americans students do not have equitable access to gifted 
services.   

  

African American students represent the largest demographic group of students in 
Pittsburgh Public Schools at 53% and are only 20% of the overall gifted population. While 
white students account for 65% of the gifted population, but are only 33% of the overall 
student populations. Students who are identified as multi-racial and do not identify as 
black or white comprise 14% of the overall district population and 15% of the overall 
district gifted population. 
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Systemic Challenge #2 (Guiding Question #2) Establish a district system that fully ensures the 
consistent implementation of effective instructional practices across all classrooms in each school. 

Aligned Concerns: 

Improving the Aligned Instructional System. While the District's courses and content 
areas are aligned to the state standards and the essential questions in the scope and 
sequence are available online for teachers, there is still a need for the curricula for all 
courses and content areas to clearly delineate what students are supposed to know and 
be able to do (i.e. there are written competencies for all courses at all grade levels). 

  

Consistent classroom instruction across the District is a key lever for preparing students 
to demonstrate content mastery, critical thinking, collaboration and creativity necessary 
to reach their highest potential and compete in the global economy.  Classroom 
instruction will be supported by a variety of ongoing assessments to inform daily 
instructional decisions to ensure that students are appropriately stretched beyond their 
current level of performance. 

  

We continue to struggle with advanced course offerings at schools, limited number of 
students taking AP courses and exams, as well as low passing rates among those taking 
the exams. Pittsburgh Public Schools (PPS) has made strides in offering students access to 
SAT and PSAT. However, there is no identification of students receiving National Merit 
Scholarship Qualifying Test (NMSQT). 

  

PPS desires to leverage stakeholders in designing, developing, and reviewing each phase 
of the aligned instructional system, while also developing a system that is transparent and 
provides clear guidelines on accountability and follow through for all stakeholders to 
foster a mindset of continuous learning and high expectations.  

 

Systemic Challenge #3 (Guiding Question #3) Establish a district system that fully ensures staff 
members in every school use standards aligned assessments to monitor student achievement and 
adjust instructional practices. 

Aligned Concerns: 

Improving the Aligned Instructional System. While the District's courses and content 
areas are aligned to the state standards and the essential questions in the scope and 
sequence are available online for teachers, there is still a need for the curricula for all 
courses and content areas to clearly delineate what students are supposed to know and 
be able to do (i.e. there are written competencies for all courses at all grade levels). 
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Consistent classroom instruction across the District is a key lever for preparing students 
to demonstrate content mastery, critical thinking, collaboration and creativity necessary 
to reach their highest potential and compete in the global economy.  Classroom 
instruction will be supported by a variety of ongoing assessments to inform daily 
instructional decisions to ensure that students are appropriately stretched beyond their 
current level of performance. 

  

We continue to struggle with advanced course offerings at schools, limited number of 
students taking AP courses and exams, as well as low passing rates among those taking 
the exams. Pittsburgh Public Schools (PPS) has made strides in offering students access to 
SAT and PSAT. However, there is no identification of students receiving National Merit 
Scholarship Qualifying Test (NMSQT). 

  

PPS desires to leverage stakeholders in designing, developing, and reviewing each phase 
of the aligned instructional system, while also developing a system that is transparent and 
provides clear guidelines on accountability and follow through for all stakeholders to 
foster a mindset of continuous learning and high expectations.  

 

Systemic Challenge #4 (Guiding Question #10) Establish a district system that fully ensures 
professional development is focused, comprehensive and implemented with fidelity. 

Aligned Concerns: 

Develop a Professional Learning Plan for Teachers.  While the District elevated the 
oversight of Professional Development to an Assistant Superintendent, the District still 
needs to develop and implement a comprehensive professional development plan that 
fosters Job Embedded Professional Learning.  

  

The District needs to move away from teacher pull-out sessions as the primary vehicle for 
professional development. Job-embedded learning experiences that happen side-by-side 
with a peer within their classrooms and/or in front of actual students are most beneficial 
and those that teachers value the most. In addition, our professional development efforts 
need to include providing a variety of learning venues and strategies, including teacher-
created and teacher-led professional learning opportunities, as well as enhancing our 
professional learning communities and networks where teachers collaborate to meet 
their professional development goals. 

 

Systemic Challenge #5 (Guiding Question #11) Establish a district system that fully ensures 
teachers and administrators receive timely, effective support and intervention as needed. 

Aligned Concerns: 
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Develop a Professional Learning Plan for Teachers.  While the District elevated the 
oversight of Professional Development to an Assistant Superintendent, the District still 
needs to develop and implement a comprehensive professional development plan that 
fosters Job Embedded Professional Learning.  

  

The District needs to move away from teacher pull-out sessions as the primary vehicle for 
professional development. Job-embedded learning experiences that happen side-by-side 
with a peer within their classrooms and/or in front of actual students are most beneficial 
and those that teachers value the most. In addition, our professional development efforts 
need to include providing a variety of learning venues and strategies, including teacher-
created and teacher-led professional learning opportunities, as well as enhancing our 
professional learning communities and networks where teachers collaborate to meet 
their professional development goals. 

 

Certified Mentors for New Teachers. While over two hundred teachers are currently 
serving in the role of Instruction Teacher Leader (ITL) and, in some cases, informally 
mentoring new and emerging teachers, no professional learning is provided to them to 
support them in their roles as teacher leaders.  

  

One in five teachers will leave the profession within their first five years of teaching. In 
addition, new teachers identify feeling unsupported as one of their main reasons for 
leaving (NTC, 2016). On average, according to PPS data, the District hires on average 150 
new teachers every year with an average retention rate of 75% a year. 

 

Systemic Challenge #6 (Guiding Question #4) Establish a district system that fully ensures high 
quality curricular assets (e.g. model curricula, learning progressions, units, lesson plans, and content 
resources) aligned with state standards and fully accessible to teachers and students. 

Systemic Challenge #7 (Guiding Question #12) Establish a district system that fully ensures 
classrooms are staffed with highly qualified teachers. 

Systemic Challenge #8 (Guiding Question #7) Establish a district system that fully ensures students 
who are academically at risk are identified early and are supported by a process that provides 
interventions based upon student needs and includes procedures for monitoring effectiveness. 

Systemic Challenge #9 (Guiding Question #9) Establish a district system that fully ensures each 
member of the district community promotes, enhances and sustains a shared vision of positive 
school climate and ensures family and community support of student participation in the learning 
process. 

Systemic Challenge #10 (Guiding Question #13) Establish a system that fully ensures the district's 
resources effectively address instructional priorities aligned with the district's vision and mission 
and fully ensures that the expenditure and accounting of funds meets all legal and ethical 
requirements within the parameters of generally accepted accounting practices. 
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District Level Plan 

Action Plans 

Goal #1: By SY 2021-22, PPS will implement an aligned, coherent, PreK-12 instructional 
system designed to: articulate students’ progression toward achieving the specific qualities 
in the PPS Graduate Profile; Diagnostic, formative and summative assessment results will 
determine appropriate student supports each student requires to achieve program level 
expectations. All students will experience coursework designed to engage and challenge 
them, regardless of the school they attend. 

Related Challenges: 

• Establish a district system that fully ensures the consistent implementation of 
effective instructional practices across all classrooms in each school. 

• Establish a district system that fully ensures consistent implementation of 
standards aligned curricula across all schools for all students. 

• Establish a district system that fully ensures staff members in every school use 
standards aligned assessments to monitor student achievement and adjust 
instructional practices. 

Indicators of Effectiveness: 

Type: Annual 

Data Source: Demographic enrollment data, Grade band data, School based 
data, Gifted screener 

Specific Targets: Increase in the number of under-represent populations in 
gifted education. 

 

Type: Interim 

Data Source: Classroom observations, teacher feedback 

Specific Targets: Teachers the continuous improvement model to advance the 
new curriculum model 

 

Type: Annual 
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Data Source: College and Career Readiness Indicators, Tripod student 
perception data, Percentage of students on track to graduate, student 
assessment data 

Specific Targets: Aligned graduation requirements with college and career 
readiness indicators.  Student Progression Plan benchmarks  

 

Strategies: 

Establish an early learning expansion project that systematically 
provides instructional continuity and meaningful learning 
experiences for children from birth through 3rd grade. 

Description:  

Pittsburgh Public Schools (PPS) is committed to providing students (birth 
through 8 years of age) with the social-emotional and academic 
foundational skills that are necessary for success throughout their 
educational career and life. We recognize that we can’t do this work alone 
and will need committed community partners that can actively support 
our birth to age 8 efforts and support families within the school and 
broader Pittsburgh community. 

SAS Alignment: Curriculum Framework, Instruction, Safe and Supportive 
Schools 

Establish an equitable gifted screening and identification process. 

Description:  

Pittsburgh Public Schools (PPS) aims to increase the number of students 
from underrepresented populations in gifted education by implementing a 
universal screening process. Underrepresented/underserved refers to 
students of color, low socioeconomic status students, English Learners 
(ELs) and students with a disability (twice-exceptional). 

SAS Alignment: Safe and Supportive Schools 

Improve the District's aligned instructional system.   

Description:  
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Pittsburgh Public Schools (PPS) aims to improve its aligned instructional 
system by ensuring that each component of its system is independently 
strong and also connected to complement one another and work as a 
system. While PPS has the beginnings of all of the components of an 
aligned instructional system, there is room to improve each of the 
components and ensure they are not operating in isolation. As outlined in 
the technical note by the National Institute for School Leadership (NISL) 
on aligned instructional systems, the world's highest performing education 
systems have aligned instructional systems that include system-wide 
goals, high standards for all students, curriculum frameworks, syllabi and 
related instructional materials, formative and summative assessments, and 
a teacher development system linked to the standards and curriculum, and 
each of these components are interrelated and complement each other. 

  

SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction, 
Materials & Resources 

Implementation Steps: 

Find Best Practices for Expanding Early Learning 

Description:  

Research and share best practices (progress based assessment/grading, 
play-based/project-based learning, authentic learning experiences) in 
Early Education. 

Start Date: 1/2/2019       End Date: 2/2/2020 

Program Area(s): Professional Education, Student Services 

Supported Strategies:  

• Establish an early learning expansion project that systematically provides 
instructional continuity and meaningful learning experiences for children 
from birth through 3rd grade. 

 

Identify Pilot Schools for Early Learning Expansion Project  

Description:  
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Identify two (2) pilot schools with different demographics for the early 
learning expansion project. 

Start Date: 3/27/2019       End Date: 3/28/2019 

Program Area(s):  

Supported Strategies:  

• Establish an early learning expansion project that systematically provides 
instructional continuity and meaningful learning experiences for children 
from birth through 3rd grade. 

 

Professional Learning for PreK-3rd Grade Teachers Involved in the 
Early Learning Expansion Project Pilot 

Description:  

Plan a summer institute for PreK-3rd grade teachers involved in this pilot 
for the early learning expansion project.  

Start Date: 4/30/2019       End Date: 8/1/2019 

Program Area(s): Professional Education 

Supported Strategies:  

• Establish an early learning expansion project that systematically provides 
instructional continuity and meaningful learning experiences for children 
from birth through 3rd grade. 

 

Develop Integrated Curriculum 

Description:  

Pittsburgh Public Schools (PPS) will work with teachers to develop an 
integrated curriculum lesson or thematic unit for each grade (PreK-3rd 
grade). 

Start Date: 7/1/2019       End Date: 2/28/2020 

Program Area(s): Professional Education, Student Services 
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Supported Strategies:  

• Establish an early learning expansion project that systematically provides 
instructional continuity and meaningful learning experiences for children 
from birth through 3rd grade. 

 

Evaluate the Effectiveness of the Early Learning Expansion Project 
Pilot 

Description:  

The Early Childhood department will work with the Data Research and 
Evaluation department to establish an evaluation of the Early Learning 
Expansion Project pilot to assess the effectiveness of the curriculum and 
training on student outcomes. 

Start Date: 8/1/2019       End Date: 6/30/2021 

Program Area(s): Professional Education 

Supported Strategies:  

• Establish an early learning expansion project that systematically provides 
instructional continuity and meaningful learning experiences for children 
from birth through 3rd grade. 

 

Administer Gifted Pilot Screeners 

Description:  

The NNAT3 or CogAT screeners will be administered to 2nd grade 
students in the six Gifted pilot schools. 

Start Date: 11/1/2018       End Date: 3/15/2019 

Program Area(s): Gifted Education 

Supported Strategies:  

• Establish an equitable gifted screening and identification process. 
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Establish a Talent Pool from Gifted Pilot Screener Data 

Description:  

Pittsburgh Public Schools (PPS) will review data to create local norms, 
establish a timeline for Permission to Evaluate to go out to Parents, and 
put Talent Pool students through full gifted identification process. 

Start Date: 3/29/2019       End Date: 6/1/2019 

Program Area(s): Gifted Education 

Supported Strategies:  

• Establish an equitable gifted screening and identification process. 

 

Select Gifted Screener 

Description:  

Send screener results and information to the Board. Establish gifted 
screener assessment protocol. Revised Gifted Support Model if needed. 

Start Date: 7/10/2019       End Date: 12/6/2019 

Program Area(s): Gifted Education 

Supported Strategies:  

• Establish an equitable gifted screening and identification process. 

 

Revise Curriculum Frameworks 

Description:  

As a part of our commitment to continuous improvement, Pittsburgh 
Public Schools (PPS) intends to enhance our common curriculum 
framework. We want to ensure that our curriculum framework is aligned 
to state standards for grade level expectations, and includes learning 
progressions across grade levels, scope and sequence, research-based best 
practices, suggested support beyond the classroom (home, school, 
community connections), a framework for how to deliver the content, and 
room for teacher discretion in how to implement.   
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PPS will continue to update the curriculum frameworks as needed to align 
with the pupil progression plan and graduated profile to focus on the 
nature ability of all students in order to respond with the right strategies 
to meet students’ academic, physical, social, and emotional needs at each 
developmental stage. 

  

Phase I was completed in August 2018.  We plan to begin Phase II in 
August 2020. 

  

Start Date: 8/1/2017       End Date: 8/30/2021 

Program Area(s):  

Supported Strategies:  

• Improve the District's aligned instructional system.  

 

Refine Assessment System 

Description:  

As a part of our commitment to continuous improvement, Pittsburgh Public 
Schools (PPS) intends to enhance our assessment system. We will ensure that 
assessments are aligned to the Pennsylvania Core Standards and provide 
school-based staff with timely and accurate data to inform adjustments to 
instructional practice. 

Start Date: 4/1/2019       End Date: 8/30/2019 

Program Area(s):  

Supported Strategies:  

• Improve the District's aligned instructional system.  

 



94 

Develop Pupil Progression Plan/PPS Graduate Profile 

Description:  

Pittsburgh Public Schools (PPS) will develop a detailed outline of a student’s 
progression from the time he or she enters PPS, through graduation, outlining 
academic conduits to challenging coursework and acceleration. The plan 
ensures equitable opportunities for all students while allowing flexibility for 
continuous improvement.   

Start Date: 3/1/2019       End Date: 8/31/2020 

Program Area(s):  

Supported Strategies:  

• Improve the District's aligned instructional system.  

 

Establish Classroom Expectations 

Description:  

Pittsburgh Public Schools (PPS) will adopt a common framework for classroom 
instructional design and planning that guarantees the consistent use of 
research-based instructional strategies in each school.  This framework will 
ensure that our students are exposed to high-quality instruction regardless of 
zip code. 

Start Date: 7/1/2018       End Date: 7/31/2019 

Program Area(s):  

Supported Strategies:  

• Improve the District's aligned instructional system.  

 

Establish Graduation Requirements Aligned to PPS Graduate Profile 

Description:  



95 

Pittsburgh Public Schools (PPS) will revise and adopt graduation requirements 
that align to school code and ensure that students have the knowledge, skills, 
and learning opportunities to prepare them for success in college, career, and 
life. These graduation requirements will ensure that students have the skills 
and exposure that are reflected in the PPS Graduate Profile.   

Start Date: 7/1/2019       End Date: 8/31/2020 

Program Area(s):  

Supported Strategies:  

• Improve the District's aligned instructional system.  

 

Revise Master Schedule Guidelines 

Description:  

Pittsburgh Public Schools (PPS) will develop master schedule guidelines to 
ensure student placement is equitable and uniform across all schools. These 
guidelines will contain entry requirements that include but are not limited to 
student data, teacher recommendations, pre-requisite course(s), class size, 
course code, course length, and daily/weekly instruction time. The guidelines 
will also include a process for master schedule review and approval to ensure 
that students are scheduled in the appropriate courses. 

Start Date: 6/1/2019       End Date: 3/31/2020 

Program Area(s):  

Supported Strategies:  

• Improve the District's aligned instructional system.  

 

Revise Course Catalog/Course Codes 

Description:  

Pittsburgh Public Schools (PPS) will revise its catalog of course offerings to 
ensure that courses are aligned to federal course codes. The catalog will also 
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include more rigorous courses and electives. Standardized course codes will 
provide opportunities for middle-grade students to participate in advanced 
course work and potentially receive high school credit to meet graduation 
requirements. 

Start Date: 1/2/2019       End Date: 1/2/2020 

Program Area(s):  

Supported Strategies:  

• Improve the District's aligned instructional system.  

 

Goal #2: By SY 2021-22, PPS will implement a comprehensive induction and professional 
learning system designed to ensure a quality teacher in every classroom as determined 
through self-assessment, peer collaboration and supervisor evaluation based on clearly 
defined expectations for effective teaching. Teachers will engage in cycles of continuous 
improvement through action learning that is supported by certified mentors, instructional 
coaching and job-embedded collaborative professional time. 

Related Challenges: 

• Establish a district system that fully ensures teachers and administrators receive 
timely, effective support and intervention as needed. 

Indicators of Effectiveness: 

Type: Annual 

Data Source: RISE data, survey results (TLE, session feedback, action research), 
retention data, feelings of efficacy 

Specific Targets: New teachers in the District be assigned a specific mentor to 
help acclimate him/her to both the District and their buildings, but the 
mentors supporting new teachers will be trained and provided the necessary 
qualifications to be successful in their roles. 
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Strategies: 

Develop and Implement a Comprehensive Professional Learning 
Plan. 

Description:  

Pittsburgh Public Schools (PPS) aims to create a Comprehensive 
Professional Learning Plan (CPLP) to create a professional learning system 
that tightly integrates the multiple structures and systems that influence 
the learning of teachers and school leaders, all in service of improving 
instruction and student learning. This plan will recognize adult learning as 
an embedded and ongoing aspect of educators’ daily work and integrates 
every aspect of their work into a cohesive system. All role groups within 
PPS have professional learning needs, and this plan calls for the creation or 
expansion of structures, processes, and procedures for supporting the 
learning of all. However, the primary focus and starting point of this 
learning plan are teachers and school leaders, as they are the individuals 
who are closest to student learning. This work will be informed by the 
Professional Learning Task Force that includes PPS Teachers and School 
Leaders.  External stakeholders will also be a part of this process.    

  

SAS Alignment: Instruction 

Implementation Steps: 

Instructional Teacher Leader Certification Pilot  

Description:  

Pittsburgh Public Schools (PPS) will equip Instructional Teacher Leaders 
(ITLs), who are on-site peer mentors that provide support, with 
instruction, management, and the daily rituals and routines of the 
buildings in which they serve, with the knowledge, skills, and dispositions 
to individually or collectively influence teachers, administrators and 
members of the school community to improve teaching and learning 
practices that advance student learning and achievement.   

Start Date: 3/7/2019       End Date: 7/31/2019 

Program Area(s): Professional Education, Teacher Induction 
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Supported Strategies:  

• Develop and Implement a Comprehensive Professional Learning Plan. 

 

Job Embedded Teacher-Led Professional Learning Support 

Description:  

Pittsburgh Public Schools (PPS) will provide additional support for job 
embedded professional learning at the District's highest need schools. The 
model will include a multi-day introductory session, a year-long program 
of study, and on-site support to equip teachers with the knowledge and 
skills necessary to deliver high quality instruction to their peer teachers. 

Start Date: 7/29/2019       End Date: 7/30/2020 

Program Area(s): Professional Education 

Supported Strategies:  

• Develop and Implement a Comprehensive Professional Learning Plan. 

 

Build Systems and Reinforce Pedagogical Fundamentals 

Description:  

Pittsburgh Public Schools (PPS) will: 

  

• Create a document that informs planning, key initiatives, decision-
making, accountability, continuous improvement and focus for all 
professional learning in PPS.   

  

• Monitor and evaluate the technology based Professional Learning 
Management System that facilitates an integrated system of data 
collection, management, offerings, and synchronicity among individual, 
school-based, district-wide and online professional learning opportunities. 
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• Develop a student learning focused framework for creating and defining 
educator professional learning priorities, goals and outcomes (including 
learning designs, collaboration, logistics, impact, and evaluation) for 
execution and delivery of all District professional learning.  

  

• Create a survey instrument, based on the work of Thomas Guskey, that is 
systemically implemented to gather and use feedback on planning and 
delivering professional learning (student learning outcomes, participant 
use of new knowledge and skills, organizational support and change, 
participant learning and reaction) to inform the quality of professional 
learning.  

  

• Establish standards for Professional Learning, based on the Learning 
Forward standards, to frame and define purpose in all professional 
learning for educators that develops knowledge, skills, practices, and 
dispositions which support high levels of student learning and 
performance. (https://learningforward.org/standards) 

Start Date: 11/1/2018       End Date: 1/4/2021 

Program Area(s): Professional Education 

Supported Strategies:  

• Develop and Implement a Comprehensive Professional Learning Plan. 

 

Evaluate the Instructional Teacher Leader (ITL) Pilot 

Description:  

Pittsburgh Public Schools (PPS) will utilize program data, participant 
surveys, classroom observations, and school leader feedback to evaluate 
the pilot. 

Start Date: 3/7/2019       End Date: 9/30/2019 

Program Area(s): Teacher Induction 

Supported Strategies:  

• Develop and Implement a Comprehensive Professional Learning Plan. 
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Build Differentiation Based on Need and Demand 

Description:  

Pittsburgh Public Schools (PPS) will utilize teacher evaluation data (RISE) 
to design individual professional learning plans. These plans will be 
supported by differentiated options for job-embedded professional and 
online professional learning offerings. 

Start Date: 1/4/2021       End Date: 1/4/2022 

Program Area(s): Professional Education 

Supported Strategies:  

• Develop and Implement a Comprehensive Professional Learning Plan. 

 

Build Professional Learning Opportunities for Other Role Groups 

Description:  

Pittsburgh Public Schools (PPS) will develop professional learning 
opportunities for non-instructional and operational role groups. The 
offerings will develop and reinforce the skills necessary for success in each 
specific role group. 

Start Date: 8/1/2021       End Date: 6/30/2022 

Program Area(s): Professional Education 

Supported Strategies:  

• Develop and Implement a Comprehensive Professional Learning Plan. 
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Appendix: Professional Development Implementation 
Step Details 

LEA Goals Addressed:   

By SY 2021-22, PPS will implement a 
comprehensive induction and professional 
learning system designed to ensure a quality 
teacher in every classroom as determined 
through self-assessment, peer collaboration 
and supervisor evaluation based on clearly 
defined expectations for effective teaching. 
Teachers will engage in cycles of continuous 
improvement through action learning that is 
supported by certified mentors, instructional 
coaching and job-embedded collaborative 
professional time. 

Strategy #1: Develop and Implement a 
Comprehensive Professional Learning Plan. 

    
Start End Title Description 

3/7/2019 7/31/2019 Instructional Teacher Leader 
Certification Pilot  

Pittsburgh Public Schools (PPS) will equip Instructional Teacher Leaders (ITLs), who 
are on-site peer mentors that provide support, with instruction, management, and 
the daily rituals and routines of the buildings in which they serve, with the 
knowledge, skills, and dispositions to individually or collectively influence teachers, 
administrators and members of the school community to improve teaching and 
learning practices that advance student learning and achievement.   

 Person Responsible SH S EP Provider Type App. 
 Wayne Walters 3.0 10 25 Dr. Wayne Walters School 

Entity 
No 

 
 Knowledge The Domains of Development are: Teacher Leadership, Professional Learning Communities, Pedagogical 
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Fundamentals, Peer Coaching, and Mentoring.  
   

 Supportive 
Research  

The development of the ITL Certification Program was done in alignment with the seven domains of the 
relatively new Teacher Leader Model Standards (www.teacherleaderstandards.org) and further organized into 
five Pittsburgh Public Schools specific Domains of Development. 

  
 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s 
certification or assignment. 

 

 

  
For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 

 

 Training Format 
 Series of Workshops 

  

 Participant Roles 
 Classroom teachers 

 Grade Levels 

 Elementary - Primary (PreK - grade 1) 
 Elementary - Intermediate (grades 2-5) 
 Middle (grades 6-8) 
 High (grades 9-12) 

 

 

 Follow-up Activities 

 Team development and 
sharing of content-area lesson 
implementation outcomes, with 
involvement of administrator and/or 
peers 

 Peer-to-peer lesson 
discussion 

Evaluation Methods 

 Classroom observation focusing on 
factors such as planning and preparation, 
knowledge of content, pedagogy and 
standards, classroom environment, 
instructional delivery and professionalism. 

 Participant survey 
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 Lesson modeling with 
mentoring 
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District Level Affirmations 
 

We affirm that this District Level Plan was developed in accordance, and will comply with the 
applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are 
true and correct and that the plan was placed for public inspection in the school district/AVTS 
offices and in the nearest public library until the next regularly scheduled meeting of the board or 
for a minimum or 28 days whichever comes first. 

We affirm that the responses in the Professional Education Core Foundations and the Professional 
Development Implementation Steps focus on the learning needs of each staff member to enable all 
staff members meet or exceed the Pennsylvania academic standards in each of the core subject 
areas. 

No signature has been provided 

Board President 

No signature has been provided 

Superintendent/Chief Executive Officer 
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Special Education Affirmations 
 

We also affirm our understanding that any requests for any deviations from the Chapter 14 
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania 
Department of Education. The school district understands that the Special Education Component of 
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth 
in 22 Pa. School Code § 14.104 and as part of the District Level Plan: 

1. There are a full range of services, programs and alternative placements available to the 
school district for placement and implementation of the special education programs in the 
school district. 

2. The school district has adopted a child find system to locate, identify and evaluate young 
children and children who are thought to be a child with a disability eligible for special 
education residing within the school district's jurisdiction. Child find data is collected, 
maintained, and used in decision-making. Child find process and procedures are evaluated 
for its effectiveness. The school district implements mechanisms to disseminate child find 
information to the public, organizations, agencies, and individuals on at least an annual basis. 

3. The school district has adopted policies and procedures that assure that students with 
disabilities are included in general education programs and extracurricular and non-
academic programs and activities to the maximum extent appropriate in accordance with an 
Individualized Education Program. 

4. The school district will comply with the PA Department of Education, Bureau of Special 
Education's revision notice process. 

5. The school district follows the state and federal guidelines for participation of students with 
disabilities in state and district-wide assessments including the determination of 
participation, the need for accommodations, and the methods of assessing students for 
whom regular assessment is not appropriate. 

6. The school district affirms the Pennsylvania Department of Education that funds received 
through participation in the medical assistance reimbursement program, ACCESS, will be 
used to enhance or expand the current level of services and programs provided to students 
with disabilities in this local education agency. 

We affirm that the school district has completed a 28-day public inspection and comment period as 
required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and 
submission to the Department of Education (Bureau of Special Education). 

Affirmed by Regina B. Holley on 11/9/2018 



106 

Board President 

Affirmed by Anthony Hamlet on 11/9/2018 

Superintendent/Chief Executive Officer 
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